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NOTES TO TEACHERS
Thank you so much for purchasing and downloading these 
differentiated readings.  These were created to support 
teachers who have students at a variety of levels in their 
classroom.  

To differentiate between the different levels the sentence 
structure and word choice increase or decrease to meet the 
needs of each reading level.  See the chart on the next page 
to identify the reading band for each text.  

These texts can be used for a variety of purposes.  
• Used for guided reading time with the teacher.  The teacher 

plans the lesson once and then can use the same story 
written at multiple levels.  This allows you to teach once and 
then implement with most of the students in your classroom.   

• Used for independent reading.  Students can read the 
version of the text that best matches their independent 
reading level then complete whatever activity the teachers 
chooses to meet each classroom learning goals.   

• Partner reading to a whole class discussion.  Since the stories 
are the same between the versions.  You can have partners 
with the same level read it together then discuss this as a 
whole group.  

Specific lesson plans are not included in this resource to allow 
teachers to integrate into their own plans as needed.  	

However these readings form the guided reading component of 
my Ignited Literacy series.  Within that program there are lesson 
that correspond with each reading along with all of your other 
activities that may be needed to support your language arts 

program.  
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Reading Conversion Chart

IL 
Level AGE Grad

e DRA F&P Lexile

A 
3.0-4.0 8-9 3-4 30-44 N-Q 550-770

B 
4.0-5.5 8-9 4-5 40-50 Q-T 770-850

c 
5.0-6.9 10-11 5-6 50-60 U-W

* There is some overlap in the levels due to the topic of the text and needed complexity of academic 
vocabulary 

* Age range also reflects the maturity level of the student.

For each reading provided there are three versions.  
The three versions represent three different levels.  
Each text is colour coded and the specific label is 

identified by both colour and letter

Level 
A

This level is for students that are in grades 3 
and 4.  The reading use simpler sentences and 
less complex words. 

Level 
B

This level is for students that are reading at a 
grade 4-5 grade level.  These passages have a 
both simple and complex sentence structure 
with vocabulary words appropriate for 
students at this level. 

Level 
C

This level is idea for students reading at a 
grade 5-6 level.  These passages use more 
complex sentences and expanded 
vocabulary.
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How To:
How to structure your guided reading groups

1
Assess students reading level using a standardized reading assessment 
such as DRA or CASI.  You can also informally assess the students reading 
level by having them read one of the three sample texts and based on 
their fluency, decoding and comprehension skills.

2
Group students into guided reading groups based on their reading levels.  
You should aim to have four to five groups with 5-6 students per guided 
reading group.  

3

Create a schedule in your language arts class which groups you will meet 
with on what days.  Schedule yourself time each day to meet with at least 
one guided reading group. You also may want to give students the guided 
reading text prior to the guided reading time so they have a chance to 
pre-read it.  This may save time with your group if you need to spend more 
time focusing on comprehension. 

4

Preview the Text - Teacher Planning	
Read the text prior to the week beginning.  Based on your current focus or 
learning goal in writing or reading determine which comprehension and 
meaning strategies you want to focus on for this text.  Highlight your text 
and make notes in your blank lesson plan template. Determine questions 
that assess literal and critical thinking questions.  (see chart on next page)

5
Getting Started - Activating Knowledge/Make Predictions	
Introduce the text and ask students to read the first paragraph to 
themselves in a whisper voice.  Once they are done reading ask them to 
make a prediction about what they think the rest of the story will be about. 

6
Reading Check Ins - Listen to Reading	
Ask the students to continue to read the text in a whisper voice.  Lean into 
one student and signal to them that you want them to read slightly louder 
than a whisper voice.  Record your observations of their reading skills 
(fluency, decoding) on the recording page. 

7
After Reading - Comprehension	
Ask student to identify their understanding of the text. Use the learning 
goals and the questions that you preplanned to ask students.   
Eg. Main Idea: Who is the main character, what is the problem, what is this 
story mostly about. 

8 Assessment	
Make notes on each student in relation to their reading behaviour.  
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Questioning Stems
LEVEL COMPREHENSION 

STRATEGIES QUESTION STEMS

Remember	
recall of facts 

and details

• name 
• list 
• definitions 
• order 
• retell

• Who is _____? 
• Where does the story take place? 
• Why did _______? 
• List the _____ in order 
• How did ____ happen? 
• Who said _____? 
• Define the word _____?

Understand	
explain ideas 
and concepts

• main idea 
• classifying 
• comparing 
• Inferring

• Can you describe the main character? 
• What was the main idea? 
• What inference can you make 
• Can you compare ____ to _____? 
• Describe what happens before/after (text event)? 
• Can you paraphrase this paragraph? 
• What facts or ideas support/show ____?

Apply	
Focus on the 

parts and how 
they contribute 

to the whole

• Connections 
• Compare to real 

life 

• What connections can you make? 
• How would you change____? 
• How would you solve ___? 
• How could you apply what you have learned to ___? 
• Imagine this character in another story what would 

happen? 
• What questions would you ask the character/author in an 

interview?

Analyze	
Look at the 

whole text and 
draw 

conclusions

• Drawing 
conclusions 

• Identifying 
themes 

• Compare and 
contrast 

• Summarize 
• Point of View

• Which events are most important? 
• How does the _____ help you to? 
• How would this event be different if we looked at it form 

someone else’s perspective 
• If you were the character how would you have reacted to 

this event? 
• How is ____ related to _____? 
• Select the parts of the story that are the saddest/funniest

Evaluate	
make 

judgements 
based on 

criteria

• identify opinion 
• critique 
• using evidence 

and 

• How would you improve? 
• What conclusions can you draw about ___? 
• How would you rate this text and why? 
• Which character would you like to be friends with 
• Would it be better if 
• What is your opinion of

Create	
Take the 

information 
and use it in 

another 
context.

• make 
• produce 
• create 
• perform

• How could you use what you have read to create 
something new? 

• Plan a short lesson to share your knowledge with someone.  
• Could you tell this in a different way 
• What would be a better title for the story/article?
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Guided Reading PLAN

Guided Reading Guide

Getting Started: 	
Activating 
Knowledge and 
Make Predictions

Literal 
Comprehension	
Do students 
understand main 
idea and details 
of the story

Extending 
Understanding:	
Analyze, 
Evaluate or 
create

Ta r g e t e d  S k i l l s
A - Reading for  

Meaning
B - Understanding 

Form and Style
C - Reading with 

Fluency D - Reflecting
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G u i d e d  R e a d i n g
text-based assessment tool

Guided Reading Group 1 2 3 4 5 6

Weekly Guided Reading Text ___________________________________
T a r g e t e d  S k i l l s

A - Reading for  
meaning

B - Understanding form 
and style C - Reading with fluency D - Reflecting

Purpose 
Comprehension strategy 
___________________ 
Analyzing 
Responding to texts 
Point of view

Text forms 
Text patterns 
Text features 
Style

Reading familiar words 
Reading unfamiliar 
words 
Reading fluently

Metacognition 
Interconnected skills 
Goal setting

Student: ________________    RL: ______	
Targets   A:____  B: ____   C: ____  D:____ 
Observations: 
__________________________ 
_______________________________________
_______________________________________ 
Next Steps: ____________________________ 
_______________________________________ 

Student: ________________    RL: ______	
Targets   A:____  B: ____   C: ____  D:____ 
Observations: 
__________________________ 
_______________________________________
_______________________________________ 
Next Steps: ____________________________ 
_______________________________________ 

Student: ________________    RL: ______	
Targets   A:____  B: ____   C: ____  D:____ 
Observations: 
__________________________ 
_______________________________________
_______________________________________ 
Next Steps: ____________________________ 
_______________________________________ 

Student: ________________    RL: ______	
Targets   A:____  B: ____   C: ____  D:____ 
Observations: 
__________________________ 
_______________________________________
_______________________________________ 
Next Steps: ____________________________ 
_______________________________________ 
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june Guided  
Reading Texts

A - Grade 3 to 4

B - Grade 4 to 5

C – Grade 5 to 6
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Week #1
Martha Misses Dance
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RL:	4.2

56.6.1

A

martha  
misses 

dance

1

“But how?” Martha asked her mother for the third time. 
“I’m telling you, Martha, they have a way to make it happen,” her mother 
replied. “The teacher said so herself when I spoke to her on the phone.” 
“Are you sure they aren’t just being nice? I mean, they know I’m in a 
wheelchair, right?” 
“Yes, they know. And ’m sure they aren’t just being nice, honey,” Martha’s 
mother said. “If you really want to do this, you need to stop worrying.” 
Martha looked up at her mother with concern in her eyes. Martha’s mom 
cupped her chin in her hand and said, “They’ll be expecting us on 
Saturday morning and the teachers can answer any questions you have, 
ok?” 

Martha nodded. She tried to feel better at her 
mother’s words. She also tried to focus on her 
bigger desire: dance. Martha always wanted 
to be a ballet dancer, from the time she first 
saw the Nutcracker when she was three years 
old. She took weekly dance classes once she 
turned five and would spin and leap all 
around the house in between classes. She 
was always humming and twirling everywhere
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she could...until the accident. 
When Martha was only seven, she slipped on a patch of ice and fell down 
the steps in front of her school. She suffered a severe spinal cord injury and 
became paralyzed from the waist down. Although her accident was a few 
years behind her, and she was used to conducting daily activities in her 
wheelchair, Martha still missed dancing. However, when her mother told her 
of a new dance school in town that accepted all students, Martha was 
skeptical. She kept asking herself how she would ever be able to dance when 
she couldn’t even walk. However, she didn’t stop her mother from calling and 
getting more information on the dance school. She was just worried. What if 
she was the only kid in class in a wheelchair? What if she couldn’t do what 
everyone else in class was doing? What if she just looked foolish? All these 
thoughts swirled through Martha’s head until Saturday morning finally arrived. 
“Are you ready to go?” Martha’s mom asked, grabbing her keys. 
“I guess, but...are you sure this is a good idea, Mom?” 
“Grab your bag and get in the van, please,” Martha’s mother replied in a 
calm, cool, assured voice. 
Martha put her dance bag on her lap and wheeled herself to the garage 
and up the ramp into the van. She was silent as she and her mother drove 
across town and arrived in front of a unit in a shopping center with “Triad 
Dance Studio” on the door. As Martha pushed the automatic door button 
and wheeled herself into the studio, she was immediately struck by the 
sounds. Beautiful classical music filled the air, along with a voice calling out 
“5, 6, 7, 8,” to keep the dancers in time. These were sounds Martha hadn’t 
realized she missed so much until she heard them again. 
In addition, Martha was amazed as she looked around the studio. On the 
main floor were dancers looking like Martha once did, standing tall and 
proud on two strong legs. However, alongside those dancers were many 
others using wheelchairs, crutches, walkers, and white canes. They were all 
learning together, moving to the same music and listening intently to their 
teacher. As Martha stared in awe at the collection of dancers she saw in front 
of her, she didn’t notice that a woman from across the studio was wheeling 
her way over to her and her mother. 
“What do you think?” the woman asked, surprising Martha. 
Martha looked up in alarm and, seeing the woman, smiled. “I think it’s 
incredible,” Martha said.  

martha misses  dance

56.6.1

RL:	4.2
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You must be Martha,” the woman said, extending her hand for Martha to 
shake. “I’m Janet. I own the studio and teach several classes here.” 
Martha reached out to shake Janet’s hand, but must have had a look of 
complete surprise plastered all over her face. 
“Yeah,” Janet said. “Most people are surprised to hear that I’m a dance 
teacher once they see me in a wheelchair.” 
“Oh, I’m sorry,” Martha replied. “It’s just...I didn’t realize people in 
wheelchairs could be dance teachers. I didn’t even realize people in 
wheelchairs could dance at all until I came in here just a minute ago.” 
“I used to think the same thing,” Janet admitted. “I became paralyzed 
when I was training to be a dancer on Broadway. A cab driver hit me as I 
was bicycling to the theater for rehearsal. Dancing was the only thing I 
ever wanted to do, and I felt like it got snatched away from me in an 
instant.” 
“So what did you do?” Martha asked. 
“Well, I got really depressed,” Janet said. “I was sure that my dancing 
days were over.” 
“Yeah, I know that feeling too,” Martha replied. 
“But, what was even more depressing for me was the thought of a life 
without dance at all. That’s when one of my teachers reached out to me. 
He said, ‘The dancer inside you doesn’t care that you’re in a 
wheelchair...she just wants you to keep dancing.’ And that was it. I started 
dancing again and realized I could still move in lots of different ways. In 
fact, I found out there was a lot I could do in my wheelchair that I never 
could do on my legs.” 
“Really?” Martha asked. 
“Absolutely,” Janet said. “In many ways, my disability led me to so many 
new abilities...like starting this school. There’s nothing I love more than 
helping everyone, no matter what they’re facing, learn to love dance.” 
At those words, Martha smiled wider than she had in a very long time.  
“So...are you ready to join us, Martha?” Janet asked. 
“Absolutely,” Martha replied.

56.6.1

martha misses  dance

RL:	4.2
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“But how is it even going to work, Mom?” Martha asked for the third time in 
half a minute. 
“I’m telling you, Martha, they have a specific method,” her mother replied. 
"The teacher said so herself when I spoke to her on the phone.” 
“Are you sure they aren’t just being nice? I mean, they know I’m in a 
wheelchair, right?” 
“Yes, they know. And ’m sure they aren’t just being nice, honey,” Martha’s 
mother said. “But sweetheart, if you really want to do this, you need to 
stop worrying and just go and check it out, ok?” 
Martha looked up at her mother with concern in her eyes. Martha’s mom 
cupped her chin in her hand and said, “They’ll be expecting us on 
Saturday morning and can answer any questions you have, ok?” 

Martha nodded. She tried to feel better at 
her mother’s words. She also tried to focus 
on her bigger desire: dancing once again. 
Martha always wanted to be a ballet 
dancer, from the time she first saw the 
Nutcracker when she was three years old. 
She took weekly dance classes once she 
turned five and would spin and leap all

56.6.1

martha  
misses 

dance
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around the house in between classes. She was always humming and 
twirling everywhere she could...until the accident. 
When Martha was only seven, she slipped on a patch of ice and fell 
down the set of steep, concrete steps in front of her school. She suffered 
a severe spinal cord injury and became paralyzed from the waist down. 
Although her accident was a few years behind her, and she was 
completely used to conducting daily activities in her wheelchair, Martha 
still missed dancing. However, when her mother told her of a new dance 
school in town that accepted all students, Martha was skeptical. She kept 
asking herself how she would ever be able to dance when she couldn’t 
even walk. However, she didn’t prevent her mother from calling and 
getting more information on the dance school. However, Martha was 
worried. What if she was the only kid in class in a wheelchair? What if she 
couldn’t do what everyone else in class was doing? What if she simply just 
looked foolish? All these thoughts swirled through Martha’s head until 
Saturday morning finally arrived. 
“Are you ready to go?” Martha’s mom asked, grabbing her keys. 
“I guess, but...are you sure this is a good idea, Mom?” 
“Grab your bag and get in the van, please,” Martha’s mother replied in a 
calm, cool, assured voice. It was clear that she had no intention of 
listening to her daughter's uncertainty any longer. 
Martha put her dance bag on her lap and wheeled herself to the garage 
and up the ramp into the van. She was silent as she and her mother drove 
across town and arrived in front of a unit in a shopping center with “Triad 
Dance Studio” on the door. As Martha pushed the automatic door button 
and wheeled herself into the studio, she was immediately struck by the 
sounds. Beautiful classical music filled the air, along with a voice calling 
out “5, 6, 7, 8,” to keep the dancers in time. These were sounds Martha 
hadn’t realized she missed so much until she heard them again. She 
nearly teared up as she listened. 
In addition, Martha was positively amazed as she looked around the 
studio. On the main floor were dancers looking like Martha once did, 
standing tall and proud on two strong legs. However, alongside those 
dancers were many others using wheelchairs, crutches, walkers, and 
white canes. They were all learning together, moving to the same music 
and listening intently to their teacher. As Martha stared in awe at the

56.6.1

martha misses  dance
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collection of dancers she saw in front of her, she didn’t notice that a 
woman from across the studio was wheeling her way over to her and her 
mother. 
“Well, what do you think?” the woman exclaimed, surprising Martha. 
Martha looked up in alarm and, seeing the woman, relaxed and finally 
smiled. “I think it’s absolutely incredible,” Martha said in a voice barely 
above a whisper. 
“You must be Martha,” the woman said, extending her hand for Martha 
to shake. “I’m Janet. I own the studio and teach several classes here.” 
Martha shook Janet’s hand, but must have had a look of complete 
astonishment plastered all over her face. 
“Yeah,” Janet said. “Most people are surprised to hear that I’m a dance 
teacher.” 
“Oh, I’m sorry,” Martha replied. “It’s just...I didn’t realize people in 
wheelchairs could be dance teachers. I didn’t even realize people in 
wheelchairs could dance at all until I came in here just a minute ago.” 
“I used to think the same thing,” Janet admitted. “I became paralyzed 
when I was training to be a dancer on broadway. A cab driver hit me as I 
was bicycling to the theater for rehearsal. Dancing was the only thing I 
ever wanted to do, and I felt like it got snatched away from me in an 
instant.” 
“So what did you do?” Martha asked. 
“Well, I got really depressed,” Janet said. “I was sure that my dancing 
days were over.” 
“Yeah, I know that feeling too,” Martha replied. 
“But, what was even more depressing for me was the thought of a life 
without dance at all. That’s when one of my teachers reached out to me. 
He said, ‘The dancer inside you doesn’t care that you’re in a 
wheelchair...she just wants you to keep dancing.’ And that was it. I started 
dancing again and realized I could still move in lots of different ways. In 
fact, I found out there was a lot I could do in my wheelchair that I never 
could do on my legs.” 
“Really?” Martha asked.

56.6.1

martha misses  dance
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“Absolutely,” Janet said. “In many ways, my disability led me to so many 
new abilities...like starting this school. There’s nothing I love more than 
helping everyone, no matter what they’re facing, learn to love dance.” 
At those words, Martha smiled wider than she had in a very long time.  
“So...are you ready to join us, Martha?” Janet asked. 
“Absolutely,” Martha replied.  
  
 

56.6.1

martha misses  dance
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“But how is it even going to work, Mom?” Martha asked for the third time in 
half a minute. 
“I’m telling you, Martha, they have a specific method,” her mother replied. 
"The teacher said so herself when I spoke to her on the phone.” 
“Are you sure they aren’t just being nice? I mean, they know I’m in a 
wheelchair, right?” 
“Of course they know, and ’m sure they aren’t just being nice, honey,” 
Martha’s mother said. “But sweetheart, if you really want to do this, you 
need to stop worrying and just go and check it out, ok?” 
Martha looked up at her mother with concern in her eyes. Martha’s mom 
cupped her chin in her hand and said, “They’ll be expecting us on.
Saturday morning and can answer any 
questions you have, ok?”  
Martha nodded and desperately tried to 
feel better at her mother’s words while also 
trying to focus on her bigger desire: dancing 
once again. Martha always wanted to be a 
ballet dancer, from the time she first saw the 
Nutcracker when she was three years old. 
She took weekly dance classes once she

56.6.1
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turned five and would spin and leap all around the house in between her 
lessons...until the accident. 
When Martha was only seven, she slipped on a patch of ice and fell 
down the long set of steep, concrete steps in front of her school. She 
suffered a severe spinal cord injury and became paralyzed from the waist 
down. Although her accident was a few years behind her, and she was 
completely used to conducting her daily activities in a wheelchair, 
Martha still missed dancing every week. However, when her mother told 
her of a new dance school in town that accepted students of all abilities, 
Martha was incredibly skeptical. She kept asking herself how she would 
ever be able to dance when she couldn’t even walk. However, she didn’t 
prevent her mother from calling and getting more information on the 
dance school. But then, a flood of worries filled up Martha's mind: What if 
she was the only kid in class in a wheelchair? What if she couldn’t do 
what everyone else in class was doing? What if she simply just looked 
foolish? All these thoughts swirled and swam through Martha’s head until 
Saturday morning finally arrived. 
“Are you ready to go, Sweetheart?” Martha’s mom asked, grabbing her 
keys and cellphone. 
“I guess, but...Mom, are you absolutely sure this is a good idea?” 
Martha's mother sighed and replied, in a calm, cool, and assured voice, 
“Grab your bag and get in the van, please." It was clear that she had no 
intention of listening to her daughter's uncertainty any longer. 
Martha put her dance bag on her lap and wheeled herself to the garage 
and up the ramp into the van. She was silent as she and her mother drove 
the ten miles across town and arrived in front of a unit in a shopping 
center with “Triad Dance Studio” printed on the door. As Martha wheeled 
herself to the threshold and pushed the automatic door button to enter 
the studio, she was immediately struck by a chorus of familiar sounds. 
Beautiful classical music filled the air, along with a voice calling out “5, 6, 
7, 8,” to keep the dancers in time. These were sounds Martha hadn’t 
realized she missed so much until she heard them again and nearly 
teared up as they rang in her ears. 
In addition, Martha was positively amazed as she carefully scanned the 
wide studio space. On the main floor were dancers looking like Martha 
once did, standing tall and proud on two strong legs. However, 

56.6.1
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alongside those dancers were many others using wheelchairs, crutches, 
walkers, and white canes. They were all learning together, moving to the 
same music and listening intently to their teacher. As Martha stared in 
awe at the collection of dancers she saw before her, she didn’t notice 
that a woman from across the studio was wheeling her way over to her 
and her mother. 
“Well, what do you think?” the woman exclaimed, surprising Martha. 
Martha looked up in alarm and, seeing the woman, relaxed and finally 
smiled. “I think it’s absolutely incredible,” Martha said in a voice barely 
above an awestruck whisper. 
“You must be Martha,” the woman said, extending her hand for Martha 
to shake. “I’m Janet. I own the studio and teach several classes here.” 
Martha shook Janet’s hand, but must have had a look of complete 
astonishment plastered all over her face. 
“Yeah,” Janet said, "I'm used to that look. Most people are surprised to 
hear that I’m a dance teacher.” 
“Oh, I’m sorry,” Martha replied with a bit of embarrassment. “It’s just...I 
didn’t realize people in wheelchairs could be dance teachers. I mean, I 
didn’t even realize people in wheelchairs could dance at all until I came 
in here just a minute ago.” 
“I used to think the same thing,” Janet admitted. “I became paralyzed 
when I was training to be a dancer on broadway and a cab driver hit me 
as I was bicycling to the theater for rehearsal. Dancing was the only thing 
I ever wanted to do, and I felt like it got snatched away from me in the 
blink of an eye.” 
“So what did you do?” Martha asked. 
“Well, I basically got really depressed for a very long time,” Janet said. “I 
was sure that my dancing days were over, so I was in a complete funk.” 
“Yeah, I know that feeling pretty well,” Martha replied. 
“But, what was even more depressing for me was the thought of a life 
without dance at all. That’s when one of my teachers reached out to me 
and said, ‘The dancer inside you doesn’t care that you’re in a 
wheelchair...she just wants you to keep dancing.’ And that was the light

56.6.1
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bulb moment I was waiting for. I started dancing again and realized I 
could still move in lots of different ways. In fact, I found out there was a lot 
I could do in my wheelchair that I never could do on my legs.” 
“Are you serious?” Martha asked. 
“Absolutely,” Janet said. “In many ways, my disability led me to so many 
amazing new abilities...like starting this school. There’s nothing I love more 
than helping everyone, no matter what they’re facing, learn to love 
dance.” 
At those words, Martha smiled wider than she had in a very long time. She 
finally felt like she was ready to connect with the dancer inside of her, 
who didn't care that she was in a wheelchair and just wanted her to 
dance. 
“So...are you ready to join us, Martha?” Janet asked. 
“Absolutely,” Martha replied 

56.6.1

martha misses  dance
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Week #2
Saving the Old Growth Forests
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“More needs to be done,” Sarah said, wrapping up her presentation. 
“Canada has made some efforts to protect old growth forests. However, we 
must do much more. If we don’t, climate change will continue to damage 
our entire planet. Thank you.”  
Sarah took a deep breath. Her eyes shifted from her note cards to the 
students in her science class. Most looked half-asleep. She then looked at 
her science teacher, Mrs. Norton who smiled before asking, “Does anyone 
have questions for Sarah?”  
No one raised their hand. Sarah was then sent back to her seat by Mrs. 
Norton. She sunk in her chair and sighed. She hoped that someone would be 
interested in her presentation. For Sarah, providing information about

1

saving the  
old growth 

forests

Canada’s old growth forests was for far 
more than a good grade. It was 
something she was passionate about.  
Sarah’s father was a photographer. He 
had spent the past year shooting the 
destruction of Canada’s old growth 
forests because of logging. He had 
been so upset to see so many beautiful 
landscapes cut to bits. After seeing his 
photos, Sarah wanted to learn more 
about the forests. Her dad explained
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that old growth forests are those that have reached a great age without 
being disturbed by humans. He also explained that they are important 
because they possess unique ecological features. For example, trees in 
old growth forests can take in massive amounts of carbon from the air. 
Sarah continued thinking about the forests as her science class ended 
and she walked to the cafeteria for lunch.  
“I mean...nobody made the connection,” she said to her friend Lucy as 
she sat down at the lunch table. “Nobody understood that carbon in the 
air is one of the main causes of climate change. Nobody understood that 
trees in the old growth forests are some of the best carbon filters in the 
world.” 
“Sarah, did you really expect everyone to pay attention?” Lucy asked. “I 
mean, you were standing in the way of a class full of hungry kids and their 
lunch period. Their stomachs were probably growling too loud to even 
hear you.” 
“I know,” Sarah admitted. “It’s just...this assignment was important to me. 
It wasn’t just a random presentation. I’ve been learning about old growth 
forests for over a year. It’s pretty much all my dad has talked about. I just 
wanted someone else to care about them as much as I do.” 
“Look,” Lucy said to her friend, “I understand what this means to you. I just 
think there is a different way to get people to listen. Reading facts off 
note cards may not be the best method.” 
“Well,” Sarah wondered, “what is?” 
“Think about what we’ve been learning about in history class,” Lucy 
replied. 
“What? Gandhi?” Sarah asked in confusion. 
“Not just Gandhi himself,” Lucy said. “Think about what he did.” 
Sarah chuckled and said, “I don’t think I can organize any sort of march, 
Lucy."  
“No, not just that,” Lucy explained. “Think about other forms of protest. 
There are plenty of ways to let people know about the forests. You can 
make posters or hand out flyers. Maybe you could even write something 
to put in the school paper. Better yet, why don't you start an after-school 
conservation club?”

saving the  old growth forests
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“Those aren’t bad ideas at all,” Sarah admitted. 
In fact, Sarah couldn’t stop thinking about Lucy’s suggestion for the rest of 
the day. She used the margin of her notebook paper to write notes and 
make lists about how she could tell the other students about the old world 
forests. On a separate page, she started her first draft of a piece she 
hoped to submit to the school paper. By the end of the day, Sarah was 
feeling more optimistic.   
By the time Sarah got home from school, she was still planning. She 
spread out her notes and lists on the dining room table. She also grabbed 
poster board, markers, and more paper. After working furiously for several 
hours, Sarah had flyers with information on the forests, a proposal for an 
after-school conservation club, and several posters promoting the club.  
When her father got home and heard about her experience at school, he 
was happy to help her out. He quickly printed off some of his before and 
after photos of the forests that had been destroyed. He told Sarah she 
could add them to her materials. He even gave her permission to submit 
the pictures along with her piece for the school paper. 
The next week at school was a busy one for Sarah. She turned in both her 
club proposal and her article to the school paper. The after-school 
conservation club was approved in only a couple of days. In fact, Mrs. 
Norton, Sarah’s science teacher, was willing to oversee it. Sarah was 
surprised that so many fellow students wanted to get involved. In addition 
to Lucy, five other kids immediately expressed interest the day Sarah hung 
up the posters for the club. By the end of the week, her article hit the 
school paper. After that, fifteen more students joined the club.  
“I was so excited, but now I’m a little overwhelmed,” Sarah admitted to 
her dad. They were sitting down to dinner after the end of a hectic week. 
She continued, “Our first conservation club meeting is Monday and I have 
no idea what to do. It seems like saving the old growth forests is such a 
big task. I’m not even sure where we should start.” 
“You already did the hard part, sweetie,” Sarah’s dad replied. “You got 
people interested in your cause. You taught them about why this issue is 
so important in the first place. Now, it’s merely a matter of deciding what 
action to take first.” 
“But what real action can we take, Dad?” Sarah asked.

saving the  old growth forests
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“Well, are you and your club members allowed to take field trips?” he 
asked her back. 
“Probably,” Sarah said before taking a huge bite of salad. 
“I need you to find out. Then, give Mrs. Norton my phone number. She 
can call me and we can organize bringing your club to a protest at one 
of the forests in two weeks.” 
“A protest?” Sarah exclaimed excitedly. “Really? Like, a real one?” 
“Sure,” her dad answered. “As long as we aren’t breaking any school 
rules to do it, I’d be happy to take your club.” 
Sarah’s eyes widened as she thought about attending a real protest, then 
she asked, “Will it be safe?” 
“Of course!” her dad responded. “I wouldn’t take you someplace that 
was unsafe. It’ll be a peaceful protest around the edges of the forest. It’ll 
be a lot of standing around, but it will give you and your friends a chance 
to participate. You can make signs, shout, and then listen to a bunch of 
experts speak about the forests. Then, just take what you learn and 
decide the next action your club can take to help."  
“That would be amazing, Dad!” Sarah squealed. “Thank you for helping 
me with this. It means so much to me.” 
“It means even more to me that you’re willing to help, Sarah,” her dad 
replied while patting her hand. “It’ll make a difference. Believe me.” 
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“But more needs to be done,” Sarah said as she wrapped up her 
presentation in front of the class. “Canada has made some efforts to protect 
its old growth forests. However, many scientists state that we must do much 
more. If we don’t, climate change will continue to do irreparable damage 
to our entire planet. Thank you.”  
Sarah took a deep breath. Her eyes shifted from her note cards to the 
students in her science class. Most looked like they were half-asleep. 
Discouragingly, she then looked at her science teacher, Mrs. Norton. She 
smiled slightly before asking the class, “Does anyone have any questions for 
Sarah?”  
No one raised their hand. Sarah was then sent back to her seat by Mrs. 

1

Norton. She sunk in her chair and 
sighed. She so hoped for someone to 
be interested in her science 
presentation. For Sarah, providing her 
peers with information about Canada’s 
old growth forests was for much more 
than a good grade in science class. It 
was for something she was truly 
passionate about. It was for the future 
of planet Earth. 
Sarah’s father, a photojournalist, had
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spent the past year documenting the destruction of Canada’s old growth 
forests due to logging. He had been so disheartened to see so many 
beautiful landscapes completely altered. After seeing his photos, Sarah 
wanted to learn more about the forests and why they were being 
destroyed. Her dad explained that old growth forests, or forests that have 
reached a great age without being disturbed by humans, are important 
because they possess unique ecological features. For example, trees in 
old growth forests can take in massive amounts of carbon from the air. 
Sarah continued thinking about the forests as her science class ended 
and she walked to the cafeteria for lunch.  
“I mean...nobody made the connection,” she said to her friend Lucy as 
she sat down at the lunch table with a sandwich and an apple. “Nobody 
understood that carbon in the air is one of the main causes of climate 
change. Nobody understood that trees in the old growth forests are some 
of the best carbon filters in the world.” 
“Sarah, did you really expect everyone to pay attention to your 
presentation?” Lucy asked. “I mean, you were standing in the way of a 
class full of hungry kids and their lunch period. Their stomachs were 
probably growling too loud to even hear you talk about these forests.” 
“I know,” Sarah admitted. “It’s just...this assignment was really important to 
me, Lucy. It wasn’t just a random presentation. I mean, I’ve been learning 
about old growth forests for over a year. It’s been practically all my dad 
has talked about. I just thought that maybe I could get someone else to 
care about them as much as I do.” 
“Look,” Lucy said to her friend, “I understand what this means to you. I just 
think there has to be a different way to get people to listen to why these 
forests are important. Reciting facts off of note cards in science class may 
not be the most convincing method.” 
“Well,” Sarah wondered, “what do you suggest?” 
“Think about what we’ve been learning about in history class,” Lucy 
replied. 
“What? Gandhi?” Sarah asked in confusion. 
“Not just Gandhi himself,” Lucy said. “Think about what he did.” 
Sarah chuckled and said, “I don’t think I can organize any sort of march, 
especially when no one was particularly enthusiastic about my
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presentation.” 
“No, not just that,” Lucy explained. “Think about all the forms of 
nonviolent protest we’ve been studying. There are plenty of ways to 
protest the destruction of the forests. You can make posters or hand out 
flyers. Maybe you could even write something to put in the school paper 
or start a conservation club to meet after school.” 
“Yeah,” Sarah admitted, “those aren’t bad ideas at all.” 
In fact, Sarah couldn’t stop thinking about Lucy’s suggestions for the rest 
of the day. Instead of paying attention in math class, Sarah used the 
margin of her notebook paper to write notes and make lists about how 
she could get the word out about the old growth forests. On a separate 
page, she started her first draft of a piece she hoped to submit to the 
school paper. By the end of the day, she was feeling even more optimistic 
about gaining support for the old growth forests than she had before 
giving her presentation. 
By the time Sarah got home from school, the planning hadn’t stopped. 
She immediately spread out her notes and lists, along with poster board, 
paper, and markers, onto her family’s dining room table. After working 
furiously for several hours, Sarah had made flyers with information on the 
forests, a proposal for an after-school conservation club, and several 
posters promoting the club. When her father got home and heard about 
her experience at school, he was happy to help. He quickly printed off 
some of the before and after photos he had taken of the forests that had 
been destroyed so Sarah could add them to her materials. He even gave 
her permission to submit them along with her piece for the school paper. 
The next week at school was a busy one for Sarah. She submitted both 
her club proposal and her article to the school paper. Surprisingly, the 
after-school conservation club was approved in only a couple of days. In 
fact, Mrs. Norton, Sarah’s science teacher, was willing to oversee it. Sarah 
was also surprised that so many fellow students wanted to get involved. In 
addition to Lucy, five other kids immediately expressed interest the day 
Sarah hung up the posters for the club. By the end of the week, after her 
article hit the school paper, fifteen more students joined the club.  
“I was so excited, but now I’m a little overwhelmed,” Sarah admitted to 
her dad as they sat down to dinner at the end of that long week. “Our 
first conservation club meeting is Monday and I have no idea what to do. 
It seems like saving the old growth forests is such a big task. I’m not even
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sure where we start.” 
“You already did the hard part, sweetie,” Sarah’s dad replied. “You got 
people interested in your cause. You taught them about why this issue is 
so important. Now, it’s merely a matter of deciding what action to take 
first.” 
“But what real action can we take, Dad?” Sarah asked. 
“Well, are you and your club members allowed to take field trips?” he 
asked her back. 
“Probably,” Sarah said before taking a huge bite of salad. 
“I need you to find out. Then, give Mrs. Norton my phone number. She 
can call me and we can set up bringing your club to a protest at one of 
the forests. It’s happening in two weeks.” 
“A protest?” Sarah exclaimed excitedly. “Really? Like, a real one?” 
“It sure is,” her dad answered. “As long as we aren’t breaking any school 
rules, I’d be happy to take your club.” 
Sarah’s eyes widened as she thought about attending a real protest. Then 
she asked, “Will it be safe?” 
“Of course!” her dad responded. “I wouldn’t take you someplace that 
was unsafe. It’ll be a peaceful protest around the edges of the forest. It’ll 
be a lot of standing around, but it will give you and your friends a chance 
to actually participate in something that means so much to you. You can 
make signs, shout, and then you can listen to a bunch of experts speak 
about what you and your club members can do next.” 
“That would be so amazing, Dad!” Sarah squealed. “Thank you for 
helping me with this. It means so much to me.” 
“It means even more to me that you’re willing to do what you can to help 
this cause, Sarah,” her dad replied while patting her hand. “It’ll make a 
difference. Believe me.” 
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“However, more needs to be done, and soon,” Sarah said confidently as she 
wrapped up her presentation in front of the class. “Canada has made some 
minimal efforts to protect its old growth forests. However, many scientists and 
environmentalists agree that we must do much more. If we don’t, climate 
change will continue to do irreparable damage to not just our country, but 
our entire planet. Thank you.”  
Sarah took a deep breath. Her eyes shifted from her note cards to the 
students in her science class. Most looked like they were half-asleep. 
Discouragingly, she then looked at her science teacher, Mrs. Norton. She 
smiled before asking the class, “Does anyone have any questions for 
Sarah?” 

1

No one raised their hand. Sarah was 
then sent back to her seat by Mrs. 
Norton. She sunk in her chair and 
sighed. She so hoped for someone to 
be interested in her science 
presentation. For Sarah, providing her 
peers with information about Canada’s 
old growth forests was for much more 
than a good grade in science class. It 
was for something she was truly 
passionate about. For Sarah, it was for
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the future of planet Earth. 
Sarah’s father, a photojournalist, had spent the past year documenting 
the destruction of Canada’s old growth forests due to logging. He had 
been so disheartened to see so many beautiful landscapes completely 
altered and practically shredded to pieces. After seeing his photos, Sarah 
wanted to learn more about the forests and why they were being 
destroyed. Her dad explained that old growth forests, or forests that have 
reached a great age without being disturbed by humans, are important 
because they possess unique ecological features. For example, trees in 
old growth forests can take in massive amounts of carbon from the air. 
Sarah continued thinking about the forests as her science class ended 
and she walked to the cafeteria for lunch.  
“I mean...nobody made the connection,” she said to her friend Lucy as 
she sat down at the lunch table with a sandwich and an apple. “Nobody 
understood that carbon in the air is one of the main causes of climate 
change. Nobody understood that trees in the old growth forests are some 
of the best carbon filters in the world.” 
“Sarah, did you honestly expect everyone in class to pay attention to your 
presentation?” Lucy asked. “I mean, you were standing in the way of a 
room full of hungry kids and their lunch period. I'm sure their stomachs 
were growling too loudly to even hear you talk about these forests.” 
“I know,” Sarah admitted looking down at her mid-day meal. “It’s just...this 
assignment was really important to me, Lucy. It wasn’t just a random 
presentation. I mean, I’ve been learning about old growth forests for over 
a year. It’s been practically all my dad has talked about. I just thought 
that maybe I could get someone else to care about them as much as I 
do.” 
“I completely understand,” Lucy said to her friend, “I know what this 
means to you. I just think there has to be a different way to get people to 
listen to why these forests are important. Reciting facts off of note cards in 
science class may not be the most convincing method.” 
“Well,” Sarah wondered, “what do you suggest?” 
“Think about what we’ve been learning about in history class,” Lucy 
replied. 
“What? Gandhi?” Sarah asked in surprised confusion.
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“Not just Gandhi himself,” Lucy said. “Think about what he did.” 
Sarah chuckled and said, “I don’t think I can organize any sort of epic 
march, especially when no one was particularly enthusiastic about my 
presentation in the first place.” 
“No, not just that,” Lucy explained. “Think about all the forms of 
nonviolent protest we’ve been studying. There are plenty of ways to 
protest the destruction of the forests. You can make posters or hand out 
flyers. Maybe you could even write something to put in the school paper 
or start a conservation club to meet after school.” 
“Yeah,” Sarah admitted, “those aren’t bad ideas at all.” 
In fact, Sarah couldn’t stop thinking about Lucy’s suggestions for the rest 
of the day. Instead of paying attention in math class, Sarah used the 
margin of her notebook paper to write notes and make lists about how 
she could get the word out about the old growth forests. On a separate 
page, she started her first draft of a piece she hoped to submit to the 
school paper. By the end of the day, she was feeling even more optimistic 
about gaining support for the old growth forests than she had before 
giving her presentation. 
By the time Sarah got home from school, the planning was still in full force. 
She immediately spread out her notes and lists, along with poster board, 
paper, and markers, onto her family’s dining room table. After working 
furiously for several hours, Sarah had produced dozens of flyers with vital 
information on the forests, a formal proposal for an after-school 
conservation club, and several posters promoting it. When her father got 
home and heard about her experience at school, he was happy to help. 
He quickly printed off some of his before and after photos from the forests 
so Sarah could add them to her materials. He even gave her permission 
to submit them along with her piece for the school paper. 
The next week at school was a busy one for Sarah. She submitted both 
her club proposal and her article to the school paper. Surprisingly, the 
after-school conservation club was approved in only a couple of days. In 
fact, Mrs. Norton, Sarah’s science teacher, was willing to oversee it. Sarah 
was also surprised that so many fellow students wanted to get involved. In 
addition to Lucy, five other kids immediately expressed interest the day 
Sarah hung up the posters for the club. By the end of the week, after her 
article hit the school paper, fifteen more students joined the club. 
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“I was so excited, but now I’m a little overwhelmed,” Sarah admitted to 
her dad as they sat down to dinner at the end of that long week. “Our 
first conservation club meeting is Monday and I have no idea what to do. 
It seems like saving the old growth forests is such a big task for a bunch of 
kids. I'm not even sure where we start.” 
“You already did the hard part, sweetie,” Sarah’s dad replied. “You got 
people interested in your cause. You taught them about why this issue is 
so important in the first place. Now, it’s merely a matter of deciding what 
action to take first.” 
“But what real action can we take, Dad?” Sarah asked. 
“Well, are you and your club members allowed to take field trips?” he 
asked her back. 
“Probably,” Sarah said before taking a huge bite of salad. 
“I need you to find out. Then, give Mrs. Norton my phone number. She 
can call me and we can set up bringing your club to a protest at one of 
the forests. It’s happening in two weeks.” 
“A protest?” Sarah exclaimed excitedly. “Really? Like, a real one?” 
“It sure is,” her dad answered. “As long as we aren’t breaking any school 
rules, I’d be happy to take your club.” 
Sarah’s eyes widened as she thought about attending a real protest, but 
then she got concerned and asked, “Will it be safe?” 
“Of course!” her dad responded in surprise. “I wouldn’t take you 
someplace that was unsafe!" 
"Yeah, I know," Sarah said. "I just know that sometimes protests can get a 
little bit...well, intense." 
"Sometimes they can," her dad admitted. "But this one will be a peaceful 
protest around the edges of the forest. It’ll actually probably be a lot of 
standing around, so hopefully you and your friends won't get bored. But it 
will give you and your club members a chance to actually participate in 
something that means so much to all of you. You can make signs, shout a 
little bit, and then you can listen to a bunch of experts speak about what 
you and your club members can do next.” 
“That would be so amazing, Dad!” Sarah squealed. “Thank you for
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helping me with this. It means so much to me.” 
“It means even more to me that you’re willing to do what you can to help 
this cause, Sarah,” her dad replied while gently patting her hand with 
pride. “It’ll make a difference. Believe me.” 
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Angelica Arthur’s parents both loved math, but Angelica did not. She did 
not like numbers at all. No matter how many number toys and flashcards her 
parents got her, she wasn’t interested in them. She liked colours and shapes 
much more. 
One day, Angelica’s parents took her to visit her aunt Iris. As they pulled into 
the driveway of a little house, Mrs. Arthur warned Angelica. 
“Aunt Iris isn’t like me at all,” she said. “I don’t know how we are sisters 
because we are so different. 
A woman with a long skirt and curly hair came out of the door of the 
cottage. She ran over to them all. “Hello, my dear family!” said Aunt Iris.  
After lots of big hugs, Aunt Iris led them all into her cottage. Angelica walked 
around while her parents talked to Aunt Iris. She looked at all of the bright 
colours in the blankets, pillows, and paintings  
“What a nice child,” Aunt Iris said about Angelica. “She seems very smart.” 
“Well, not when it comes to math,” said Mrs. Arthur. “She doesn’t like 
numbers or math at all.”

1

Aunt Iris laughed. “Math isn’t the only 
subject in the world.” 
“No, but math is an important skill to 
learn,” Mr. Arthur said. 
“Angelica, dear! Come with me to my 
studio.” Aunt Iris took Angelica’s hand 
and led her to a sunny room in the back 
of the house. Angelica’s eyes popped
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wide open at the sight of all the easels and canvases, and the rainbow of 
paints. 
“Wow,” she said. 
“This is where I paint,” Aunt Iris said. “Do you like to paint, Angelica?” 
Angelica didn’t have an answer. She hadn’t painted before. She had 
only coloured with crayons. The pictures that she coloured had numbers 
on them to tell her what colour to make each shape.  
Aunt Iris’s paintings didn’t have any numbers on them. They were filled 
with swirls, shadows, and lights. Some of them were landscapes, and 
other paintings just had shapes. All of them were very nice. They made 
Angelica want to grab a paintbrush, even though she hadn’t used one 
before. 
“I have an idea,” Aunt Iris said. “Why don’t you let Angelica stay here with 
me for the summer? I’ll tutor her in math and science.” 
“You will?” Mrs. Arthur asked. “But, you don’t do math.” 
“Or science,” Angelica’s father said. 
“Maybe not, but one area of study needs others to master. Math is 
needed for many things, and so is science. And I know how to get 
Angelica interested in both.” 
Angelica’s parents shrugged and let her stay with Aunt Iris. Angelica 
missed her parents. However, she was so happy to get the chance to 
paint.  
“Here is a small easel just your size,” Aunt Iris told her. “I know you want to 
get started, but let me show you a few things.” 
First, Aunt Iris mixed different coloured paints. They made a new colour as 
Angelica watched. What cool science! Then, Aunt Iris showed Angelica 
how to measure angles. When she did this, she made a horizon line. For 
the first time, Angelica was interested in learning numbers.  
Over the summer, Aunt Iris taught Angelica more math and science. 
Mostly she taught Angelica’s favorite subject—art. The two of them 
walked in the gardens and woods and painted many scenes. On rainy 
days, they painted indoors. 
Angelica’s parents came to pick her up at the end of the season. Aunt

angelica the  artist

A

56.6.3

RL:	3.8



©
	M

ad
ly
	L
ea
rn
in
g	
20
21

3

Iris took them back to her studio.  
“We have a surprise for you,” she said. Angelica stood by a big tarp. Aunt 
Iris walked over and whipped off the tarp. Underneath were a lot of 
bright, colourful paintings. 
“Oh, these are lovely, Iris,” Angelica’s mother said. “You always were 
good at art.” 
“I didn’t do these paintings. Angelica did.” 
Angelica’s parents stared at the paintings in shock. Finally, her father 
spoke.  
“But these paintings are really good and Angelica is only five years old!” 
he said.  
“I know,” said Aunt Iris. “She’s an amazing artist.” 
“Thanks to you, Aunt Iris.” Angelica grinned. “And I learned some math 
and science, too.” 
“How wonderful!” Mrs. Arthur said. 
“Thanks for your help, Aunt Iris,” said Mr. Arthur. “Now we have to get 
home. We need to figure out the math of Angelica being such a great 
artist.”
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Angelica Arthur’s parents were both mathematicians, but Angelica was 
definitely not. In fact, she did not care for numbers at all. No matter how 
many number toys and flashcards her parents got her, she didn’t develop an 
interest in them. She was much more attracted to colours and shapes. 
One spring day, Angelica’s parents took her to visit her aunt Iris. 
“Aunt Iris isn’t like me at all,” Mrs. Arthur said, as they pulled into the driveway 
of a cozy little cottage. “I don’t know how we are sisters because we are so 
different.” 
A woman with long skirts and curly hair burst out of the door of the cottage 
and came running over to them. “Hello, my dear family!” said Aunt Iris.  
After lots of big hugs, Aunt Iris brought them all into her cottage. Angelica 
wandered around while her parents talked to Aunt Iris. She admired all of 
the colours in the blankets, pillows, and paintings. 
“She looks like such a curious child,” Aunt Iris said about Angelica. “She 
seems very bright.” 
“Unfortunately, not at math,” said Mrs. Arthur. “She doesn’t seem to like 
numbers or math at all.”

1

Aunt Iris laughed. “Math isn’t the only 
subject in the world.” 
“No, but math is an important skill to 
develop for success in life,” Mr. Arthur 
said. 
“Angelica, dear! Come with me to my 
studio.” Aunt Iris took Angelica’s
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hand and led her to a sunny room in the back of the house. Angelica’s 
eyes popped wide open at the sight of all the easels and canvases, and 
the rainbow of paints. 
“Wow,” she said. 
“This is where I paint,” Aunt Iris said. “Do you like to paint, Angelica?” 
Angelica didn’t really have an answer to that question. She hadn’t ever 
painted before, and had only coloured with crayons. The pictures that 
she coloured had numbers on them to tell her what colour to make each 
shape.  
Aunt Iris’s paintings didn’t have any numbers on them. They were bright 
compositions filled with swirls, shadows, and lights. Some of them were 
very realistic landscapes, and other paintings just had shapes. All of them 
were beautiful. They made Angelica’s fingers itch to grab a paintbrush, 
even though she’d never used one before. 
“I have an idea,” Aunt Iris said. “Why don’t you let Angelica stay here with 
me for the summer? I’ll tutor her in math and science.” 
“You will?” Mrs. Arthur asked. “But, you’re not a mathematician.” 
“Or a scientist,” Angelica’s father said. 
“Maybe not, but you see, one area of study isn’t separate from all the 
rest. Math is needed for many things, as is science. And I know just how to 
get Angelica interested in both.” 
Angelica’s parents shrugged and let her stay with Aunt Iris. Angelica 
missed her parents, but she was so overjoyed to get the chance to paint.  
“Here is a small easel just your size,” Aunt Iris told her. “I know you’re 
anxious to get started, but let me show you a couple things.” 
Aunt Iris mixed different coloured paints until a new colour was formed, 
and Angelica was mesmerized by the science of it. Then, she showed 
Angelica how to measure angles toward a vanishing point, which she 
called a horizon line. For the first time, Angelica was interested in learning 
numbers.  
Over the summer, Aunt Iris taught Angelica all about math and science, 
and mostly, her favorite subject—art. The two of them walked in the 
gardens and woods and painted many scenes. On rainy days, they”
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painted still-lifes inside. Sometimes, they just let their imaginations choose 
what they painted.  
When Angelica’s parents came to pick her up at the end of the season, 
Aunt Iris took them back to her studio.  
“We have a surprise for you,” she said. Angelica was standing near a 
lump of things under a tarp. Aunt Iris came over and whipped off the tarp 
and revealed several bright paintings on canvases.  
“Oh, these are lovely, Iris,” Angelica’s mother said. “You always were 
good at art.” 
“I didn’t do these paintings. Angelica did.” 
Angelica’s parents gaped at the paintings in shock. Finally, her father 
spoke.  
“But these paintings are incredible and Angelica is only five years old!” he 
said.  
“I know,” said Aunt Iris. “She’s an amazing artist. An art prodigy, I’d say.” 
“Thanks to you, Aunt Iris.” Angelica gave her parents a huge grin. “And I 
learned some math and science, too.” 
“How wonderful!” Mrs. Arthur said. 
“Thanks for your help, Aunt Iris,” said Mr. Arthur. “Now we have to get 
home so we can figure out the math behind Angelica’s artistic genius.
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Angelica Arthur’s parents were both analytical mathematicians, but 
Angelica was definitely not. In fact, she was not keen on numbers at all. No 
matter how many number toys and flashcards her parents got her, she didn’t 
develop an interest in them. Colours and shapes were much more 
appealing for her.  
One unusual day, Angelica’s parents took her to the house of Aunt Iris for a 
brief visitation. 
“Aunt Iris isn’t similar to me at all,” Mrs. Arthur warned, as they pulled into the 
driveway of a cozy little cottage. “I don’t know how we are sisters because 
we are so different and distinct.” 
A woman with long flouncy skirts and a mass of curly hair burst out of the 
door of the cottage and came skipping over to them. “Hello, my dear 
family!” trilled Aunt Iris.  
After lots of tight hugs, Aunt Iris ushered them all into her cottage. Angelica 
wandered around, admiring all of the bright colours in the blankets, pillows, 
and paintings while her parents chatted with Aunt Iris. 
“She looks like such an inquisitive child,” Aunt Iris said about Angelica. “She 
seems very intelligent.”

1

“Unfortunately, she isn’t when it comes to 
math,” sighed Mrs. Arthur. “She doesn’t 
seem to have any interest in numbers or 
math at all.” 
Aunt Iris’s voice tinkled with laughter. “Math 
isn’t the only subject in the world.” 
“No, but math is an important skill to
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develop for success in life,” Mr. Arthur said firmly. 
“Angelica, dear! Come with me to my studio.” Aunt Iris grasped 
Angelica’s hand and led her to a sunny room in the back of the house. 
Angelica’s eyes popped wide open at the sight of all the wooden easels, 
stretched canvases, and the rainbow of paints. 
“Wow,” she breathed.  
“This is where I paint my masterpieces,” Aunt Iris said. “Do you enjoy 
painting, Angelica?” 
Angelica didn’t have an answer to that query. She hadn’t ever painted 
before, and had only coloured with crayons. The pictures that she 
coloured had numbers on them to tell her what colour to make each 
shape, as per her parent’s attempt to get her more interested in math.  
Aunt Iris’s paintings didn’t display any numbers on them. They were 
vibrant, complex compositions filled with swirls, shadows, and lights. Some 
of the canvases depicted realistic landscapes, and other paintings just 
had geometric shapes and lines. All of them were magnificent and they 
made Angelica’s fingers itch to grab a paintbrush, even though she’d 
never used one previously. 
“I have a notion to propose,” Aunt Iris said. “Why don’t you let Angelica 
stay here with me for the remainder of the summer? I’ll tutor her in math 
and science.” 
“You will?” Mrs. Arthur asked. “But, you’re not a mathematician.” 
“Or a scientist,” Angelica’s father said. 
“Maybe not, but you see, no one discipline is independent from all the 
rest. Math is needed for many pursuits, as is science. And I know just how 
to get Angelica interested in both.” 
Angelica’s parents shrugged and allowed her to stay with Aunt Iris. 
Angelica missed her parents, but she was ecstatic to get the chance to 
paint.  
  “Here is an easel just your size,” Aunt Iris told her, while setting up a 
painting station for Angelica. “I know you’re anxious to get started, but let 
me show you a couple things.” 
First, Aunt Iris combined different coloured paints until they transformed
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into a new colour, and Angelica was mesmerized by the science of it. 
Then, Aunt Iris showed Angelica how to measure angles toward a 
vanishing point, which she called a horizon line. For the first time, Angelica 
was interested in learning mathematics.  
Over the summer, Aunt Iris taught Angelica all about math and science, 
and mostly, about her favorite subject—art. The two of them ambled 
throughout the gardens and nature and painted a multitude of scenes 
each. On rainy days, they painted still-lifes inside the cottage. Sometimes, 
they just let their imaginations choose what they painted.  
When Angelica’s parents arrived to collect her at the end of the season, 
Aunt Iris led the pair of them back to her studio.  
“We have a surprise for you,” she told Mr. and Mrs. Arthur. Angelica stood 
by a lump of rectangles covered up by a large tarp. Aunt Iris sashayed 
over and whipped off the tarp that was covering a bunch of canvases, 
revealing several dynamic paintings.  
“Oh, these are quite lovely, Iris,” Angelica’s mother said. “You always 
were talented when it came to art.” 
 “I didn’t do these paintings. Angelica was the artist this time.” 
Angelica’s parents gawked at the paintings in shock until finally, her 
father spoke.  
“But these paintings are incredible and Angelica is only five years old!” he 
said.  
“I know,” said Aunt Iris, nodding vigorously. “She’s an amazing artist. An 
art prodigy, I’d say.” 
 “Thanks to you, Aunt Iris.” Angelica bestowed a huge grin. “And I learned 
some math and science, too.” 
“How wonderful!” Mrs. Arthur said. 
“Thanks for your spectacular tutoring, Aunt Iris,” said Mr. Arthur. “Now we 
have to get home so we can figure out the math behind Angelica’s 
artistic genius.” 
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Many people want to be authors. Some want to send their ideas out into the 
world. Others want to create new lands and characters. However, 
becoming an author is hard work. There are many steps they must take to 
get their ideas printed in a book. 
The first step has nothing to do with writing at all. It has to do with reading. 
Reading is a key part of becoming an author. It helps authors develop their 
skills and get new story ideas. By reading lots of books, writers can figure out 
the type of writing they want to do.  
The next step is coming up with an idea. Authors need to think of topics 
people will want to read about. Authors must also think about the genre. A 
genre is the type of book the idea will fit into. For example, an author may 
want to write about Abe Lincoln. There are a few ways to do it. The author 
can write a non-fiction book about Lincoln as a president. The author could

1

write a historical fiction book using Lincoln as 
a character. The author could even write a 
book of poetry about Lincoln’s life.  
The author must also come up with parts of 
the story. They must decide the WHO, WHAT, 
WHERE, WHEN, WHY, and HOW.  
• WHO are the characters?  
• WHAT is the main idea or problem? 
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• WHERE does the story take place?  
• WHEN does the story take place?  
• WHY do the characters need to solve a problem? 
• HOW will the characters solve the problem? 
The writer starts a first draft after the parts of the story are set. The first draft 
is often called the “rough draft.” This is because authors are just getting 
their ideas on paper. First drafts should not be perfect.  
After the first draft, writers will keep going with more drafts. They will make 
changes with each draft. Some writers will have a finished story after the 
second draft. Others may write five or six drafts before their story is done. 
Draft writing can take months or even years. It’s important that writers are 
ready to work on their stories for a long time. 
It’s also important that writers get others to read their stories. Many authors 
belong to writing groups. In these groups, writers share their drafts with 
each other. They make notes to try to make each other’s stories better. 
Authors then use the notes to make more drafts until the story is done. 
Authors then proofread their work. This means they look for mistakes that 
make their story difficult to read. Authors will often read the story out loud 
to find these spots. 
When authors have gone through these steps, they are still not done. They 
must then think about publication. This is the process of getting the book 
to readers. There are a few paths authors can take. 
• Authors can give their book to an agent. Agents are people who try to 

sell a book to a publishing house. 
• Authors can also give their book straight to a publishing house. This 

can sometimes be hard to do. Lots of publishing houses will not look at 
books that aren’t given to them by agents. 

• Authors can also use a company to publish a book. There are many 
book printing companies available. This can get expensive. Authors 
have to pay for all the publishing services.  

• Authors can also self-publish. This means the author works as the 
publisher. He or she then hires help to print and sell the book. This also 
means the author has to pay for all the costs.

how to become a  published author
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Once an author’s book is in the world, the steps start again. Authors are 
always thinking about their next idea. They write new drafts, make 
changes, and read lots of books. They can’t wait to get their next story to 
more readers. 
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Many people of all ages want to be authors. Some want to send their ideas 
out into the world. Others want to create new lands and characters. Others 
want to inspire their readers. However, becoming a published author is hard 
work. There are many steps authors must take to get their ideas printed in a 
book and in the hands of readers. 
The first step actually has nothing to do with writing at all. Instead, it has to 
do with reading. Reading is a key part of becoming an author. It helps 
aspiring authors develop their skills and gives inspiration for new ideas. By 
reading lots of different types of books, writers can figure out the type of 
writing they want to do themselves.  
The next step is to come up with an idea. Authors need to think of topics or 
stories that people will want to read about. Authors must also think about the 
genre, or the category, the idea will fit into. For example, if an author

1

wants to write about Abe Lincoln, he or she 
has a few ways to do it. The author can 
write a non-fiction book about Lincoln as a 
president. The author could also write a 
historical fiction book using Lincoln as a 
character. The author could even write a 
book of poetry based on Lincoln’s life. 
Narrowing down both the topic and the 
genre is an important step.
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Next, the author must develop the parts of the story. For many books, 
authors must decide upon WHO, WHAT, WHERE, WHEN, WHY, and HOW.  
• WHO are the main characters and supporting characters?  
• WHAT is the main idea or plot of the story? What is the problem the 

characters have to solve? 
• WHERE does the story take place?  
• WHEN does the story take place?  
• WHY do the characters want to accomplish a certain goal or solve a 

problem? 
• HOW will the characters solve the problem or meet the goal? 
Once the story elements are set, it’s time for the writer to start a first draft. 
The first draft is often called the “rough draft.” This is because authors are 
still trying to figure the ins and outs of the story. It’s just a chance for writers 
to get their ideas on paper, not create a perfect story.  
After the first draft, writers will keep going with more drafts, making 
changes along the way. Some lucky writers will have a finished story after 
the second draft. Others may write as many as five or six drafts before 
their story is complete. Draft writing can take months or even years. It’s 
important that writers be committed to their stories and ideas for the long 
haul. 
It’s also important that writers get feedback on their story. It’s most helpful 
for authors to get their draft in the hands of other writers. Many authors 
belong to writing groups. In these groups, writers share their drafts with 
each other. They then make notes and comments to try to make each 
other’s stories better. Non-fiction writers may also want to give their drafts 
to experts in their topic. Once an author gets feedback, he or she may 
need to write another draft or two before their story is ready. 
Once writing is complete, authors should proofread their work. This means 
they look for mistakes that make their story difficult to read or understand. 
Often, authors will read the story out loud to find these spots. 
When authors have gone through all these steps, they can think about 
publication. This is the process of getting the book into the hands of 
readers. There are a few paths authors can take to get their work 
published.
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• The first path is when the author submits the book to an agent. An 
agent is a person who represents an author and tries to sell their book 
to a publishing house. 

• Authors can also submit their book directly to publishing houses. 
However, it can sometimes be difficult to be published this way. Many 
publishing houses will not look at books that aren’t submitted by 
agents. 

• Authors can also hire a company to publish the book. There are many 
book printing companies available, but the author pays for the 
publishing services. 

• Authors can also self-publish their book. This involves the author 
working as the publisher and hiring help to print and sell the book. This 
option also relies on the author to pay for the costs of the process. 

Once an author’s book is out in the world, the process starts all over 
again. Successful authors are always thinking about their next idea, 
writing new drafts, and making edits. They can’t wait to get their next 
story into the hands of readers. 
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Many people of all ages aspire to be authors. Some want to send their ideas 
out into the world. Others want to invent imaginary lands and characters. 
Others want to use the words they write to inspire the lives of their readers. 
However, becoming a published author is not a simple process. There are 
several steps authors must go through to get their ideas printed in a book 
and in the hands of readers. 
The first step in becoming a published author actually has nothing to do with 
writing at all; instead, it has to do with being an avid reader. Reading is key 
in becoming a successful author. It helps aspiring authors develop their skills 
and provides inspiration for new story ideas. By reading lots of different types 
of books (like fiction, non-fiction, science fiction, poetry, etc.), writers can 
zone in on the type of writing they want to do themselves.  
The next thing an author must do is come up with an idea for a topic or

1

story that people will want to read about. 
Authors must also consider the genre, or the 
category, that the idea will fit into. For 
example, if an author has the idea to write a 
book about Abraham Lincoln, it could fit into 
a few different genres. The author could write 
a non-fiction book about Lincoln’s 
presidency, a historical fiction book using 
Lincoln as a character, or even a book of
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poetry based on Lincoln’s life. Narrowing down not just the topic, but also 
the genre, is essential. 
Next, the author must develop the basic elements of the story. For fiction 
books, and many non-fiction books as well, authors must decide upon 
WHO, WHAT, WHERE, WHEN, WHY, and HOW.  
• WHO are the main characters and supporting characters?  
• WHAT is the main idea or plot of the story? What is the problem the 

characters have to solve? 
• WHERE does the story take place?  
• WHEN does the story take place?  
• WHY do the characters want to accomplish a certain goal or solve a 

problem? 
• HOW will the characters solve the problem or meet the goal? 
Once the basic elements of the story are decided, it’s time for the writer 
to start a first draft. The first draft is often called the “rough draft.” This is 
because authors are still trying to figure the ins and outs of the story. It’s 
simply a chance for writers to get their initial ideas down on paper, not 
create a perfect, structured story.  
After the first draft, writers will keep going with additional drafts, making 
changes and revisions along the way. Some lucky writers will have a 
finished story after the second draft. However, others may write as many 
as five or six drafts before their story is presentable. The process of draft 
writing can take months or even years, so it’s important that writers be 
committed to their stories and ideas for the long haul. 
It’s also essential that writers get feedback on their story before it goes out 
to readers. Trusted friends can provide criticism, but it’s often more helpful 
for authors to get their draft in the hands of other writers. Many authors 
belong to writing groups. In these groups, writers share their drafts with 
each other and make notes and comments to try to make each other’s 
stories better. Non-fiction writers may also want to give their drafts to 
experts in their topic. Once the author gets feedback, they may need to 
write another draft or two before their story is finally ready. 
Once the writing of the story is complete, authors should do a very
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thorough proofread of their work. This means they must look for typos, 
grammar mistakes, and other errors that make their story difficult to read 
or understand. Often, authors will read the story aloud to find these 
troublesome spots. 
When authors have gone through all the steps of creating an original 
story, it is time to consider publication. This is the process of getting the 
book into the hands of readers. There are a few paths authors can try to 
get their work published. 
• The first path is when the author submits the book to an agent. An 

agent is a person who represents an author and promotes their work 
to publishers. The agent then tries to sell the book to a publishing 
house. 

• Authors can also submit their book directly to publishing houses. 
However, it can sometimes be difficult to be published this way. Many 
publishing houses will not look at books that aren’t submitted by 
agents. 

• Authors can also hire a company to publish the book. There are many 
book printers available, but the author pays for the publishing and 
printing services. 

• Authors can also self-publish their book. This involves the author 
working as the publisher and hiring help to print and sell the book. This 
option also relies on the author to pay for the costs of the process. 

Once an author’s book is out in the world, the writing process starts all 
over again. Successful authors are always thinking about their next idea, 
writing new drafts, and making edits. They can’t wait to get their next 
story into the hands of readers.
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