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NOTES TO TEACHERS
Thank you so much for purchasing and downloading these 
differentiated readings.  These were created to support 
teachers who have students at a variety of levels in their 
classroom.  

To differentiate between the different levels the sentence 
structure and word choice increase or decrease to meet the 
needs of each reading level.  See the chart on the next page 
to identify the reading band for each text.  

These texts can be used for a variety of purposes.  
• Used for guided reading time with the teacher.  The teacher 

plans the lesson once and then can use the same story 
written at multiple levels.  This allows you to teach once and 
then implement with most of the students in your classroom.   

• Used for independent reading.  Students can read the 
version of the text that best matches their independent 
reading level then complete whatever activity the teachers 
chooses to meet each classroom learning goals.   

• Partner reading to a whole class discussion.  Since the stories 
are the same between the versions.  You can have partners 
with the same level read it together then discuss this as a 
whole group.  

Specific lesson plans are not included in this resource to allow 
teachers to integrate into their own plans as needed.  	

However these readings form the guided reading component of 
my Ignited Literacy series.  Within that program there are lesson 
that correspond with each reading along with all of your other 
activities that may be needed to support your language arts 

program.  
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Reading Conversion Chart

IL 
Level AGE Grad

e DRA F&P Lexile

AA 
2.3-4.0 8-9** 2-3 24-30 L-M 400-550

A 
3.0-4.0 8-9 3-4 30-44 N-Q 550-770

B 
4.0-5.5 8-9 4-5 40-50 Q-T 770-850

* There is some overlap in the levels due to the topic of the text and needed complexity of academic 
vocabulary 

* Age range also reflects the maturity level of the student.

For each reading provided there are three versions.  
The three versions represent three different levels.  
Each text is colour coded and the specific label is 

identified by both colour and letter

Level 
AA

This level is designed for students reading 
below the grade 3 reading level. 

Level 
A

This level is for students that are in grades 3 
and 4.  The reading use simpler sentences and 
less complex words. 

Level 
B

This level is for students that are reading at a 
grade 4-5 grade level.  These passages have a 
both simple and complex sentence structure 
with vocabulary words appropriate for 
students at this level. 
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How To:
How to structure your guided reading groups

1
Assess students reading level using a standardized reading assessment 
such as DRA or CASI.  You can also informally assess the students reading 
level by having them read one of the three sample texts and based on 
their fluency, decoding and comprehension skills.

2
Group students into guided reading groups based on their reading levels.  
You should aim to have four to five groups with 5-6 students per guided 
reading group.  

3

Create a schedule in your language arts class which groups you will meet 
with on what days.  Schedule yourself time each day to meet with at least 
one guided reading group. You also may want to give students the guided 
reading text prior to the guided reading time so they have a chance to 
pre-read it.  This may save time with your group if you need to spend more 
time focusing on comprehension. 

4

Preview the Text - Teacher Planning	
Read the text prior to the week beginning.  Based on your current focus or 
learning goal in writing or reading determine which comprehension and 
meaning strategies you want to focus on for this text.  Highlight your text 
and make notes in your blank lesson plan template. Determine questions 
that assess literal and critical thinking questions.  (see chart on next page)

5
Getting Started - Activating Knowledge/Make Predictions	
Introduce the text and ask students to read the first paragraph to 
themselves in a whisper voice.  Once they are done reading ask them to 
make a prediction about what they think the rest of the story will be about. 

6
Reading Check Ins - Listen to Reading	
Ask the students to continue to read the text in a whisper voice.  Lean into 
one student and signal to them that you want them to read slightly louder 
than a whisper voice.  Record your observations of their reading skills 
(fluency, decoding) on the recording page. 

7
After Reading - Comprehension	
Ask student to identify their understanding of the text. Use the learning 
goals and the questions that you preplanned to ask students.   
Eg. Main Idea: Who is the main character, what is the problem, what is this 
story mostly about. 

8 Assessment	
Make notes on each student in relation to their reading behaviour.  
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Questioning Stems
LEVEL COMPREHENSION 

STRATEGIES QUESTION STEMS

Remember	
recall of facts 

and details

• name 
• list 
• definitions 
• order 
• retell

• Who is _____? 
• Where does the story take place? 
• Why did _______? 
• List the _____ in order 
• How did ____ happen? 
• Who said _____? 
• Define the word _____?

Understand	
explain ideas 
and concepts

• main idea 
• classifying 
• comparing 
• Inferring

• Can you describe the main character? 
• What was the main idea? 
• What inference can you make 
• Can you compare ____ to _____? 
• Describe what happens before/after (text event)? 
• Can you paraphrase this paragraph? 
• What facts or ideas support/show ____?

Apply	
Focus on the 

parts and how 
they contribute 

to the whole

• Connections 
• Compare to real 

life 

• What connections can you make? 
• How would you change____? 
• How would you solve ___? 
• How could you apply what you have learned to ___? 
• Imagine this character in another story what would 

happen? 
• What questions would you ask the character/author in an 

interview?

Analyze	
Look at the 

whole text and 
draw 

conclusions

• Drawing 
conclusions 

• Identifying 
themes 

• Compare and 
contrast 

• Summarize 
• Point of View

• Which events are most important? 
• How does the _____ help you to? 
• How would this event be different if we looked at it form 

someone else’s perspective 
• If you were the character how would you have reacted to 

this event? 
• How is ____ related to _____? 
• Select the parts of the story that are the saddest/funniest

Evaluate	
make 

judgements 
based on 

criteria

• identify opinion 
• critique 
• using evidence 

and 

• How would you improve? 
• What conclusions can you draw about ___? 
• How would you rate this text and why? 
• Which character would you like to be friends with 
• Would it be better if 
• What is your opinion of

Create	
Take the 

information 
and use it in 

another 
context.

• make 
• produce 
• create 
• perform

• How could you use what you have read to create 
something new? 

• Plan a short lesson to share your knowledge with someone.  
• Could you tell this in a different way 
• What would be a better title for the story/article?
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Guided Reading PLAN

Guided Reading Guide

Getting Started: 	
Activating 
Knowledge and 
Make Predictions

Literal 
Comprehension	
Do students 
understand main 
idea and details 
of the story

Extending 
Understanding:	
Analyze, 
Evaluate or 
create

Ta r g e t e d  S k i l l s
A - Reading for  

Meaning
B - Understanding 

Form and Style
C - Reading with 

Fluency D - Reflecting
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G u i d e d  R e a d i n g
text-based assessment tool

Guided Reading Group 1 2 3 4 5 6

Weekly Guided Reading Text ___________________________________
T a r g e t e d  S k i l l s

A - Reading for  
meaning

B - Understanding form 
and style C - Reading with fluency D - Reflecting

Purpose 
Comprehension strategy 
___________________ 
Analyzing 
Responding to texts 
Point of view

Text forms 
Text patterns 
Text features 
Style

Reading familiar words 
Reading unfamiliar 
words 
Reading fluently

Metacognition 
Interconnected skills 
Goal setting

Student: ________________    RL: ______	
Targets   A:____  B: ____   C: ____  D:____ 
Observations: 
__________________________ 
_______________________________________
_______________________________________ 
Next Steps: ____________________________ 
_______________________________________ 

Student: ________________    RL: ______	
Targets   A:____  B: ____   C: ____  D:____ 
Observations: 
__________________________ 
_______________________________________
_______________________________________ 
Next Steps: ____________________________ 
_______________________________________ 

Student: ________________    RL: ______	
Targets   A:____  B: ____   C: ____  D:____ 
Observations: 
__________________________ 
_______________________________________
_______________________________________ 
Next Steps: ____________________________ 
_______________________________________ 

Student: ________________    RL: ______	
Targets   A:____  B: ____   C: ____  D:____ 
Observations: 
__________________________ 
_______________________________________
_______________________________________ 
Next Steps: ____________________________ 
_______________________________________ 



March Guided  
Reading Texts

A - Grade 3 to 4

B - Grade 4 to 5

AA - Grade 2-3



Week #1
Ingrid Ice
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Guided Reading Notes

Guided Reading Guide

Read #1:  
Check for 
Understanding 

Read #2:  
What’s the 
GIST?

Read #3:  
Dive Deep 

Ta r g e t e d  S k i l ls
A - Reading for  

Meaning
B - Understanding 

Form and Style
C - Reading with 

Fluency D - Reflecting

For this guided reading excerpt, you will read the article, “Ingrid Ice" 
three times. Choose the level which is most appropriate for each student 
and distribute. 

Throughout the first read students should identify: 
- parts of the text that were confusing 
- struggles with decoding 
- questions they have

Students will read through the text and discuss what the gist 
of the text is. What is the author’s purpose and what are 
they trying to say? Perseverance is the key to success; we should 
keep on trying even when we are frustrated, we’ve made mistakes, 
and want to quit. Mistakes can lead to success.

Read through the story and discuss the following questions 
with the students: 
- How does this story compare with our read aloud? 
- Do you think we can learn from our mistakes? 
- What are the benefits of growth mindset? 
- What strategies are you going to use to keep a growth 

mindset?

34.3.1
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RL:	3.7

34.3.1

Ingrid ice

AA
1

Ingrid loved technology. She loved learning about how devices 
worked. Her mom worked at an electronics store. She often 
brought home broken computers, phones, and tablets. Ingrid 
loved to open them up to see the parts inside.   
Ingrid also loved ice cream. She was always dreaming of her 
next cone. Ingrid loved using the family’s ice cream maker, but it 
took too long. Ingrid hated waiting hours for just a few scoops.  
"You should think of a way to make faster ice cream," Ingrid’s 
mom told her. Ingrid loved the idea. She knew she could create 
her own technology for faster ice cream. She began to do 
research right away. She drew up plans and made lists of parts 
she needed.  
Just a few weeks later, Ingrid made a machine that looked like a 
laser. It had chambers to hold different ice cream ingredients. 
When Ingrid pulled the trigger, the ingredients would mix 
together. Then, a motor inside would blend them. Ice cream 
would then shoot out of the laser’s nozzle. 
Ingrid was ready to add real ingredients to her machine. She put 
sugar, cream, milk, vanilla, and ice in the chambers. Then she 
pulled the trigger. The laser shook. Ingrid pointed it at a bowl. 
However, ice cream did not come out. Whipped cream did.

“Perfect! I could use some of that in my 
coffee!” Ingrid’s mom said grabbing a 
spoon.  
“Not perfect,” Ingrid replied.  
Ingrid opened her machine and pulled 
on some of the parts. Then she put it
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AA
2

back together. “Take two,” she said. 
Once more, the device shook. This time, whipped cream did not 
come out. It was vanilla pudding. 
“Ingrid! That’s great!” her mom shouted. “Vanilla pudding is your 
sister’s favorite snack!” 
Ingrid opened her machine again. She refilled the chambers 
with fresh ingredients. Then, she put it back together. She pulled 
the trigger once more. This time, only ice came out. It was fluffy, 
like snow. Ingrid’s sister was now in the kitchen eating the 
pudding. She grabbed a spoon and took a bite. 
“Wow!” she exclaimed. “This is really good!” 
“It’s not good,” Ingrid said. “It’s not ice cream.” 
Ingrid’s mom took a spoonful as well. She said, “Ingrid, this is 
delicious. You have to try it.” 
Ingrid took a bite and was shocked. The ice tasted like a snow 
cone, but was sweet and rich. Then it became creamy once it 
hit her mouth. It was delicious. In fact, Ingrid never tasted 
anything like it.  
“I know it’s not what you wanted, Ingrid,” her mom said, “but I 
think you invented something better than ice cream.” 
“I think you’re right,” Ingrid said proudly. “Now stand back! I 
need to make more Ingrid Ice!” 
 

 
 
 
 
 
 

ingrid ICE

34.3.1

RL:	3.7
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1

Ingrid loved technology. She loved learning about how her 
favorite devices worked. Luckily, her mom worked at an 
electronics store. She often brought home broken computers, 
phones, and tablets. She encouraged Ingrid to open them up to 
see the different parts.  
Ingrid loved ice cream as well. When she wasn’t opening up 
machines, she was dreaming of her next cone. She loved using 
the family’s ice cream maker. However, Ingrid hated that it took 
over an hour to make just a few scoops of ice cream.  
Ingrid’s mom encouraged her to think of a way to solve this 
problem. Ingrid decided she would try to come up with her own 
technology for faster ice cream. Right away she researched, 
drew up plans, and made lists of the parts she needed. In just a 
few weeks, Ingrid made a machine that looked like a laser. It had 
thin chambers to hold different ice cream ingredients. When 
Ingrid pulled the trigger, the ingredients would combine. Then, a 
motor inside the machine would blend them together. Finally, 
fresh ice cream would shoot out of the laser’s nozzle. 
After several tests, Ingrid was ready to add real ingredients. She 
added sugar, cream, milk, vanilla, and ice to the chambers. Then 
she pulled the trigger. The laser wooshed. Ingrid pointed the
nozzle at a bowl, however, ice cream 
did not come out. Whipped cream 
did. 
“Perfect! I could use a dollop of that in 
my coffee!” Ingrid’s mom said as she 
grabbed a spoon and scooped up the 
cream. 

34.3.1

RL:	4.3

Ingrid ice
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2

“Not perfect,” Ingrid replied. “Some of the chambers must have 
gotten stuck.” 
Ingrid opened her machine again, fiddled with some of the 
parts, then put it back together. “Take two,” she said, pulling the 
trigger again. 
Once more, the device powered on. This time, whipped cream 
did not come out. It was vanilla pudding. 
“Ingrid! That’s amazing!” her mom exclaimed. “Vanilla pudding 
is your sister’s favorite snack!” 
Ingrid took the machine apart for a third time. She refilled the 
chambers with fresh ingredients and reassembled it. She pulled 
the trigger once more. The device whistled and shook. This time, 
neither whipped cream nor pudding came out. Just ice crystals 
did. Ingrid’s sister, who had made her way into the kitchen to eat 
the pudding, grabbed a spoon and took a bite. 
“Wow!” she exclaimed. “This is really good!” 
“It’s not good,” Ingrid said, feeling disappointed. “It’s not ice 
cream.” 
Ingrid’s mom took a spoonful of the ice crystals as well and said, 
“No, Ingrid, this is delicious. You have to try it.” 
Ingrid reluctantly took a bite and was shocked. The concoction 
was like a snow cone, but tasted sweet and rich. Then it 
became creamy once it hit her mouth. It was delicious. In fact, 
Ingrid had never tasted anything like it.  
“I know it’s not what you intended, Ingrid,” her mom said, “but I 
think you and your machine invented something better than ice 
cream.” 
“I think you’re right,” Ingrid said grinning proudly. “Now stand 
back! I need to make more of my amazing Ingrid Ice!”

34.3.1

RL:	4.3

ingrid ICE
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RL:	4.6 B
1

Ingrid loved technology. She was always curious about how her 
favorite devices worked. Fortunately, her mom worked as a 
repair technician at a local electronics store. She would often 
bring home broken computers, phones, and tablets, then 
encourage Ingrid to open them up and look at the parts inside.  
Ingrid also loved ice cream. When she wasn’t tinkering with 
technology, she was dreaming of her next cone. She loved using 
the family’s ice cream maker, but hated that it took over an hour 
to churn just a couple cups of ice cream.  
Ingrid’s mom encouraged her to think of a way to solve this 
problem. Ingrid decided she would try to come up with her own 
technology for instant ice cream. She went to work right away, 
researching, drawing up plans, and making lists of the necessary 
parts she would need for an instant ice cream device. After just a 
couple weeks, Ingrid created a machine that looked like a laser. 
It had thin chambers to hold different ice cream ingredients. 
Ingrid’s intention was that, when she pulled the laser’s trigger, the 
ingredients in each chamber would combine and a high-
powered motor would blend them together. Then, ice cream 
would shoot out of the laser’s nozzle. 
After several tests, Ingrid was ready to add the real ingredients. 
To the chambers, she added sugar, 
cream, milk, vanilla, and ice. Then she 
pulled the trigger. The laser wooshed 
and shuddered. Ingrid pointed the 
nozzle at a bowl, however, ice cream 
did not come out. Whipped cream 
did. 
“Perfect! I could use a dollop of that in 
my coffee!” Ingrid’s mom

34.3.1

Ingrid ice
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said as she grabbed a spoon and scooped up the cream.  
“Not perfect,” Ingrid replied. “Some of the chambers must have 
gotten stuck.”. 
Ingrid opened her machine again, fiddled with the release 
mechanisms, then put it back together. “Take two,” she said, pulling 
the trigger again. 
Once more, the device powered on. This time, whipped cream did 
not come out. It was vanilla pudding. 
“Ingrid! That’s amazing!” her mom exclaimed. “Vanilla pudding is 
your sister’s favorite snack!” 
Ingrid took the machine apart for a third time. She refilled all the 
chambers with fresh ingredients and reassembled it. She pulled the 
trigger for the third time and the device whistled and shook. This 
time, neither whipped cream nor pudding came out. Just ice 
crystals did. Ingrid’s sister, who had made her way into the kitchen 
to eat the pudding, grabbed a spoon and took a bite. 
“Wow!” she exclaimed. “This is really good!” 
“It’s not good,” Ingrid said, feeling disappointed. “It’s not ice 
cream.” 
Ingrid’s mom took a spoonful of the ice crystals as well and said, 
“No, Ingrid, this is delicious. You have to try it.” 
Ingrid reluctantly took a bite and was shocked at what she tasted. 
The concoction was like a snowcone, but tasted sweet and rich. 
Then it became creamy once it hit her mouth. It was delicious. In 
fact, Ingrid had never tasted anything like it.  
“I know it’s not what you intended, Ingrid,” her mom said, “but I 
think you and your machine invented something better than ice 
cream.” 
“I think you’re right,” Ingrid said grinning proudly. “Now stand back! I 
need to make more of my amazing Ingrid Ice!” 
 
 

34.3.1

RL:	4.6

ingrid ICE



Week #2
Spring Break



Week #3
A Plea for Pip
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Guided Reading Notes

Guided Reading Guide

Read	#1:		
Check	for	
Understanding	

Read	#2:		
Getting	the	
GIST	

Read	#3:		
Dive	Deep	

Ta r g e t e d  S k i l ls
A - Reading for  

Meaning
B - Understanding 

Form and Style
C - Reading with 

Fluency D - Reflecting

For this guided reading excerpt, read the text,  "A Plea for Pip" three times.  Choose 
the level which is most appropriate for each student and distribute.

Main Idea is a combination of the important character(s), the problem, and 
actions to solve the problem. Students reread the story with the purpose of 
answering these three questions: 
Who is the main character? What is the problem? What actions solve the 
problem? 
After reading, students use the answers to these questions to state the main idea. 
Example: Little Red Riding Hood arrives at her grandmother’s house to find a wolf 
in her grandmother’s bed. A woodsman nearby hears Red Riding Hood’s screams  
and rushes in to kill the wolf.

Making Connections 
Use the Making Connections organizer to have students make deep connections 
to the text. This text is great for making text to world connections as you can 
discuss universal design. e.g. ramps for wheel chairs assist many other situations  
See these sites for more information: http://universaldesign.ie/What-is-Universal-
Design/ 

Students will read the text, and the teacher will listen to each student read a 
portion of the text one at a time.   
Before reading, review strategies to use when they encounter an unknown word. 
Record observations of student reading behaviour on the Guided Reading Text-
based Assessment Tool. Prompt students to use strategies if they struggle with an 
unknown word.

34.3.3

http://universaldesign.ie/What-is-Universal-Design/
http://universaldesign.ie/What-is-Universal-Design/
https://www.thatzhowiroll.com/home/2019/9/3/5-universal-design-products-we-use-every-day
https://www.thatzhowiroll.com/home/2019/9/3/5-universal-design-products-we-use-every-day
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34.3.3

AA

When Pip was born, his parents were so proud. They had lots of dreams for 
him. One dream they didn’t have was that he would be the tallest kid in his 
grade school.  
The other students called him Pipsqueak. They thought it was funny because 
it was the opposite of what he was. There was only one person in his class 
who didn’t call him Pipsqueak. That was Herbie. He became Pip’s only 
friend. Herbie didn’t think he was weird for being tall, but the other kids did. 
Pip couldn’t help it. He just was what he was. He couldn’t understand why 
he had more height than anyone else. Neither of his parents were very tall, 
and they couldn’t explain it either. They were even more surprised when he 
grew to be the tallest person in his high school. By the time he was an adult, 
Pip was the tallest person in all of Shortburg. 
Now, Pip’s parents were embarrassed of him more than anything. He was so 
different from all the little people that lived in his town. He often hit his head if 
he forgot to duck through doorways. The furniture at other people’s houses 
were all too short for him. He didn’t fit in the clothes at the local shop.  
At least his parents helped him out by ordering clothes that fit him. They 
bought special furniture for him. Now, they were helping him to build a

1

A plea for Pip

house that would have tall doorways and high 
counters. Pip still felt bad that they had to do so 
much for him. 
“Don’t feel bad,” his friend Herbie told him. “It’s 
not your fault you’re tall. It’s not anybody’s fault.” 
“I guess not,” Pip said, shrugging.  
Herbie knew that Pip’s height bothered him. He 
didn’t feel like he fit in the town. It wasn’t fair that 
the townspeople made things that didn’t fit him. 
“I think we should make a plea to the mayor,”

RL:	3.2
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AA
2

Herbie said one day. “We should ask him to make a law so that the 
buildings are built to fit everyone.” 
Pip and Herbie went to the town hall. Pip ducked through the first 
doorway. However, he bonked his head on the top of the second 
doorway. The mayor of Shortburg saw him.  
“Well, hello Pip. Do you need an ice pack?” the mayor asked, laughing. 
Pip did not think this was funny, and neither did Herbie. 
“Bonking your head is terrible,” Herbie said. “That’s exactly what we 
came to talk to you about.” 
“Oh, really?” the mayor asked. He sat down behind his desk in his short, 
little chair. Pip and Herbie sat down on the bench in his office. Herbie fit 
just fine, but Pip had to squat way down to sit. His knees stuck way up 
because the bench was built for shorter people.  
“Mayor, you can see that Pip here has a problem,” Herbie said.  
“You mean because he’s tall?” 
“Exactly. Pip can’t change the fact that he’s tall, but we can make 
changes around town for him.” 
“What do you mean?” the mayor asked. He didn’t like change. 
“We can make the doorways taller of the buildings and houses. We can 
build any new buildings to fit everyone. We can have clothes for people 
of all sizes in the shops.” 
Pip nodded in agreement. All of Herbie’s ideas sounded great to him.  
“Now just wait,” the mayor said. “There’s only one person as tall as Pip in 
all of Shortburg. We can’t change everything just for one person.” 
“Why not?” Herbie argued. “He should have the same rights as everyone 
else. He should have the right not to bonk his head all the time.” 
“Well, that’s going to cost a lot of money,” the mayor said. 
“We can raise some money,” said Herbie. “With your help, we can make 
enough to change the town to better fit Pip.” 
“I would be grateful,” Pip added.

a plea for pip

RL:	3.2
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3

The mayor sat back and thought about it. “Well, I suppose I can appeal 
to people in Shortburg,” he said. “But I can’t force them to make 
changes. Maybe if Pip proved how helpful he can be, then—” 
“No, no, no!” Herbie said, jumping to his feet. He stood as straight as he 
could, and he still wasn’t as tall as Pip sitting. “Pip doesn’t have to prove 
himself at all.” Herbie lowered his voice a little. “I’m sure he would help 
out anyone who needs him, but he doesn’t have to do anything. He is a 
citizen of Shortburg the same as everyone else. You don’t make the other 
citizens prove themselves.” 
“Well, that is true,” the mayor said. “Alright, alright. Now help me write a 
list of changes to make and I’ll let everyone know.” 
It took a long time, but finally, all of the changes were made. Pip now 
loved living in Shortburg. There was furniture he could fit in. There were 
clothes tall enough for him at the store. The doorways had been made 
taller and now he didn’t bonk his head. 
Pip and Herbie went to the mayor to thank him, but the mayor waved 
them off. 
“No, no, no,” he said. “I should thank you because I should have done this 
long ago. As soon as I saw how tall Pip was, I should have made changes 
in Shortburg.” 
“Well, now you’ll be ready for any other tall townspeople that come 
along,” Herbie said. 
Another tall person? That would be nice, but for the first time, Pip was 
okay with being the only one. Everyone was more aware of his needs. 
Even his grade school friends had stopped calling him Pipsqueak.  

a plea for pip

RL:	3.2
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34.3.3

A

When Pip was born, his parents were so proud. They had lots of dreams for 
his future. One dream they didn’t have was that he would be the tallest kid 
in his kindergarten class.  
The other students at school called him Pipsqueak. They thought it was ironic 
because it was the opposite of what he was. There was only one child in his 
class who didn’t call him Pipsqueak and that was Herbie. He became Pip’s 
only friend.  
Herbie didn’t think Pip was weird for being tall, but the other kids certainly 
did. Pip couldn’t do anything about his height. He hadn’t chosen to be tall, 
he just was. He couldn’t fathom why he had more height than anyone else. 
Neither of his parents were very tall, and they couldn’t explain it either. They 
were even more perplexed when he grew to be the tallest person in his high 
school class. By the time he was an adult, Pip was the tallest person in all of 
Shortburg. 
Now, Pip’s parents were embarrassed of him more than anything. He was so 
unique from all the little people that lived in his town. Everyone else fit 
through doorways, but Pip often hit his head if he forgot to duck. The 
furniture at other people’s houses were all too short for him, and he didn’t fit 
in the clothes at the local shop.  
At least his parents ordered clothes that were tall enough for him. They also 
purchased special handmade furniture so he would be more comfortable. 

1

A plea for Pip

Now, they were helping him to build a house for 
himself that would have tall doorways and high 
counters. Even though it seemed to make his 
parents content to do things for him, Pip still felt 
guilty that they had to do so much. 
“Don’t feel guilty,” his friend Herbie reasoned. “It’s 
not your fault you’re tall, Pip. It’s not anybody’s 
fault.” 
“I guess not,” Pip said, shrugging.  
Herbie knew that Pip’s height bothered him. He
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also didn’t think it was fair that the townspeople didn’t make more 
accommodations for him.  
“I think we should appeal to the mayor,” Herbie said one day. “We should 
ask him to make a law so that the buildings are built to fit everyone.” 
Pip and Herbie traveled to the town hall. Pip ducked through the first 
doorway. However, he bonked his head on the top of the second 
doorway, and the mayor of Shortburg saw him.  
“Well, hello Pip. Do you need an ice pack?” the mayor asked, laughing. 
Pip did not think this was humorous, and neither did Herbie. 
“Bonking your head is terrible,” Herbie said. “That’s exactly what we 
came to talk to you about.” 
“Oh, really?” the mayor asked. He sat down behind his desk in his short, 
little chair. Pip and Herbie sat down on the bench in his office. Herbie fit 
just fine, but Pip had to squat way down and his knees stuck way up 
because the bench was built for shorter people.  
“Mayor, you can see that Pip here has a problem,” Herbie said.  
“You mean because he’s tall?” 
“Exactly. Pip can’t change the fact that he’s tall, but we can make 
changes around town for him.” 
“What do you mean?” the mayor asked. He wasn’t really keen on 
change. 
“We can make the doorways taller in the buildings and houses. For any 
new buildings, we can construct them to accommodate everyone. We 
can have clothes available in all of the shops for people of all sizes.” 
Pip nodded in agreement. All of Herbie’s ideas sounded great to him. 
They sure would make his life easier. 
“Now wait a minute,” the mayor said. “There’s only one person as tall as 
Pip in all of Shortburg. We can’t change everything just for one person.” 
“Why not?” Herbie argued. “He should have the same rights as everyone 
else. Especially the right not to bonk his head all the time.” 
“Well, that’s going to cost a lot of money,” the mayor said. 

RL:	3.7
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“We can hold fundraisers,” said Herbie. “With your assistance, we can 
make enough to improve the town to better fit Pip.” 
“I would be extremely grateful,” Pip added. 
The mayor sat back and thought about it. “Well, I suppose I can make a 
proposal to the people in Shortburg,” he said, “but I can’t force them to 
make changes. Maybe if Pip proved how helpful he can be, then—” 
“No, no, no!” Herbie said, jumping to his feet. He stood as straight as he 
could, and he still wasn’t as tall as Pip sitting. “Pip doesn’t have to prove 
himself at all.” Herbie lowered his voice a little. “I’m sure he would help 
out anyone who needs him, but he doesn’t have to do anything. He is a 
citizen of Shortburg the same as everyone else. You don’t make the other 
citizens prove themselves.” 
“Well, that is true,” the mayor said. “Alright, you’ve convinced me. Now 
help me jot down a list of changes to make and I’ll let everyone know.” 
It took a long time, but eventually, all of the changes were made. Pip 
now loved living in Shortburg. There was furniture he could fit in, and there 
were clothes tall enough for him at the store. The doorways had been 
made taller, and now he didn’t bonk his head. 
Pip and Herbie went to the mayor to thank him, but the mayor waved 
them off. 
“No, no, no,” he said. “I should thank you because I should have done this 
long ago. As soon as I saw how tall Pip was, I should have made 
alterations in Shortburg.” 
“Well, now you’ll be ready for any other tall townspeople that come 
along,” Herbie said. 
Another tall person? That would be nice, but for the first time, Pip was 
content with being the only one. Everyone was more accommodating for 
him. Even his grade school friends had stopped calling him Pipsqueak.  
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When Pip was born into existence, his parents were so proud. They had a 
variety of dreams for his future. One dream they didn’t have was that he 
would be the tallest kid in his kindergarten class.  
The other students at grade school called him Pipsqueak to be ironic. There 
was only one single child in his class who didn’t call him Pipsqueak and that 
was Herbie. He became Pip’s only friend and confidant.  
Herbie didn’t think Pip was weird for being tall, but the other kids certainly 
did. Pip couldn’t do anything about his height. He hadn’t chosen to be tall, 
he just was. He couldn’t comprehend why he had more height than anyone 
else. Neither of his parents were very tall, and they couldn’t explain the 
phenomenon either. They were even more befuddled when he grew to be 
the tallest adolescent in his high school class. By the time he was an adult, 
Pip was the tallest person in all of Shortburg. 
Now, Pip’s parents were embarrassed of him more than anything. He was so 
unique from all the little people that lived in his town. Everyone else fit 
through doorways, but Pip often hit his head if he forgot to duck. The 
furniture at other people’s houses were all too short for him, and he was too 
lanky to fit in the clothes at the local shop.  
At least his parents ordered clothes that were tall enough for him. They also 
purchased special handmade furniture so he would be more comfortable. 
Now, they were helping him construct a house for himself that would have

1

A plea for Pip

tall doorways and high counters. Even though it 
seemed to make his parents satisfied to make him 
content, Pip still felt guilty that they had to do so 
much. 
“Don’t feel guilty,” his friend Herbie reasoned. “It’s 
not your fault you’re tall, Pip. It’s not anybody’s 
fault.” 
“I guess not,” Pip said, shrugging.  
Herbie knew that Pip’s height was a source of 
bother for him. He also didn’t think it was fair or
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©
 M

a
d

ly
 L

ea
rn

in
g 

20
21

34.3.3

B
2

justified that the townspeople didn’t make more accommodations for 
Pip.  
“I think we should appeal to the mayor,” Herbie said one day. “We should 
ask him to pass a law so that the buildings are built to fit everyone.” 
Pip and Herbie traveled to the town hall. Pip ducked through the first 
doorway fine, but he bonked his head on the top of the second 
doorway, and the mayor of Shortburg witnessed it happening.  
“Well, hello Pip. Do you need an ice pack?” the mayor asked, laughing. 
Pip did not think this was very humorous, and neither did Herbie. 
“Bonking your head is horrendous,” Herbie said. “That’s exactly what we 
came to talk to you about.” 
“Oh, really?” the mayor asked. He eased down in the short, little chair 
that was behind his desk. Pip and Herbie sat down on the oak bench in 
his office. Herbie fit just fine, of course. However, Pip had to squat way 
down and his knees stuck way up because the bench was built for shorter 
people.  
“Mayor, you can see that Pip here has a dilemma,” Herbie said.  
“You mean because he’s tall?” 
“Precisely. Pip can’t change the fact that he’s tall, but we can make 
changes around town for him.” 
“What do you mean?” the mayor asked. He wasn’t really keen on 
change. 
“We can make the doorways taller in the buildings and houses. For any 
new buildings, we can construct them to accommodate everyone. We 
can make sure that there are clothes available in all of the shops for 
people of all sizes.” 
Pip nodded in agreement. All of Herbie’s ideas sounded great to him. 
They sure would make his life more pleasant. 
“Now wait a minute,” the mayor said. “There’s only one person as tall as 
Pip in all of Shortburg. We can’t alter everything just for one person.” 
“Why not?” Herbie argued. “He should have the same rights as everyone 
else. Especially the right not to bonk his head all the time.”

a plea for pip
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“Well, that’s going to take a large budget,” the mayor said.  
“We can hold fundraisers,” said Herbie. “With your assistance, we can 
make enough to improve the town to better fit Pip.” 
“I would be extremely grateful,” Pip added. 
The mayor sat back and thought about it. “Well, I suppose I can make a 
proposal to the people in Shortburg,” he said, “but I can’t force them to 
make changes. Maybe if Pip proved how helpful he can be, then—” 
“No, no, no!” Herbie said, jumping to his feet. He stood as straight as he 
could, and he still wasn’t as tall as Pip sitting. “Pip doesn’t have to prove 
himself at all.” Herbie lowered his voice a little. “I’m sure he would help 
out anyone who needs him, but he doesn’t have to do anything. He is a 
citizen of Shortburg the same as everyone else. You don’t make the other 
citizens prove themselves.” 
“Well, that is true,” the mayor said. “Alright, you’ve persuaded me. Now 
help me brainstorm a list of changes to make and I’ll let everyone know.” 
It took some time, but eventually, all of the changes were made. Pip now 
loved living in Shortburg. There was furniture more suited for someone his 
height, and there were clothes tall enough for him at the store. The 
doorways had also been made taller, and now he didn’t bonk his head. 
Pip and Herbie went to the mayor to thank him, but the mayor waved 
them off. 
“No, no, no,” he said. “I should thank you because I should have done this 
long ago. As soon as I saw how tall Pip was, I should have made 
alterations in Shortburg.” 
“Well, now you’ll be ready for any other tall townspeople that come 
along,” Herbie said. 
Another tall person? That would be nice, but for the first time, Pip was 
satisfied with being the only one. Everyone was more accommodating for 
him. Even his grade school friends had stopped calling him Pipsqueak.  
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Guided Reading Notes

Guided Reading Guide

Read #1:  
Check for 
Understanding 

Read #2:  
What’s the 
GIST?

Read #3:  
Dive Deep 

Ta r g e t e d  S k i l ls
A - Reading for  

Meaning
B - Understanding 

Form and Style
C - Reading with 

Fluency D - Reflecting

For this guided reading excerpt, you will read the article, “The Peter Pan 
Ban” three times. Choose the level which is most appropriate for each 
student and distribute.

Activate background knowledge by asking students if they have read or watched 
one of the versions of the story Peter Pan. Ask for their overall impression of the story. 
What did they enjoy? Was there anything in the story that bothered them or made 
them wonder? 
Have students read the article, identifying: 
- parts of the text that were confusing 
- struggles with decoding 
- questions they have

Ask the students to pause at the end of each paragraph to highlight a 
key word/short phrase that helps them remember the most important 
idea in the paragraph. Students use these words to create a GIST 
statement about the article.

Determining Point of View 

Discuss with the students: 

What is the author’s point of view?  
What facts did the author present?  
What opinions did the author present? 
On which points do you agree with the author? Why? 
Are there any points on which you disagree with the author? Why?

34.3.4
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Peter Pan is a book character. He is well-known. His story was 
written by J.M. Barrie. People around the world love reading and 
watching Peter Pan. It has been made into films many times. Peter 
Pan shows up not just in movies, but plays, toys, and even peanut 
butter.  
However, there are problems with this children’s story. The Native 
American characters are not strong and brave. The girls in the story 
fight over a boy. This racism and sexism in Peter Pan are problems. 
The story has been banned in some places. 
The author J.M. Barrie was Scottish. He wrote a scene where Peter 
saves an “Indian princess” named Tiger Lily. This name is not true to 
Native American culture. Then Disney made a cartoon movie in 
1953 of Peter Pan. They added a racist song. They drew rude 
images of Native Americans.

1

the Peter Pan ban

This part of the story is wrong 
and racist. Native Americans 
come from many tribes. All of 
them are different. They should 
not be put into one group. 
Also, having a white boy save 
their “princess” is rude. Tiger Lily 
acts helpless. In the Disney 
movie, dances for Peter. This 
shows how Native Americans 
are not equal to a white child.
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There are problems with most of the girls in the story. Tinker Bell 
the fairy is mad when other women are around Peter. Wendy 
Darling comes to Never Land, so she can be a “mother” to the 
Lost Boys. She also has to fight mermaids who like Peter. These 
ideas are old and sexist. 
Young children watch the Peter Pan film and read the story. 
They are getting these racist and sexist ideas early. No one talks 
about the story with them. The story has changed over time, 
which is good. In 2003, a much better version of the tale was 
filmed. The play has been changed as well. People are learning 
to make the story better. 
So, should the book be banned? There is a debate about it. If 
Peter Pan was banned, people will not be able to learn about its 
problems. History and fairness can be talked about with this 
story. It can make children aware of the problems. This can 
inspire them to make the world better. They can write other 
stories that aren’t racist and sexist. 
 
 
 
 

the peter pan ban
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Peter Pan is one of the most well-known characters in fiction. His 
story was written by J.M. Barrie. People around the globe have 
enjoyed reading and watching Peter Pan. It has been made and 
remade hundreds of times. From movies to plays to toys, and even 
peanut butter, Peter Pan has moved tons of people.  
However, there are serious problems with this children’s story. The 
Native American characters are not portrayed as realistic. The girls 
in the story are always fighting for a boy’s attention. This racism and 
sexism in Peter Pan has caused it to be banned in some places. 
The author J.M. Barrie was a Scottish playwright. He wrote a scene 
where Peter saves an “Indian princess” named Tiger Lily. This

1

name alone is not true to 
Native American culture. 
Disney made an animated 
movie in 1953 of Peter Pan. In 
it, they included a racist 
song. They also made 
offensive drawings of the 
Native Americans. 
This part of the story is wrong 
on many levels. Native 
Americans come from many 
different tribes. They should 
not be put into one 
category. In addition, having 
a white boy save their

34.3.4
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“princess” is rude. Tiger Lily acts helpless. In the Disney movie, she 
performs a dance for Peter. This shows how Native Americans 
are not equal to a white child. 
There are problems with most of the female characters in the 
story. Tinker Bell the fairy is jealous of other women around Peter. 
Wendy Darling is invited to Peter’s world, Never Land, so she can 
be a “mother” to the Lost Boys. She also has to compete with 
Tinker Bell and fight mermaids who like Peter. These ideas are old 
and promote sexism. 
Young children often watch the Peter Pan film and read the 
story. They are getting these racist and sexist ideas early. What’s 
worse is that no one talks about the story with them. Thankfully, 
the story has changed over time. In 2003, a much better version 
of the tale was filmed. The play has been changed as well. 
People are learning to improve the story. 
So, should the book be banned? This is a complex debate. 
Banning Peter Pan may be erasing a chance to inform people 
about its problems. History and equality can be talked about 
with this story. It can make children aware of the problems that 
existed and still exist. This can inspire them to improve the world. 
They can write other stories that don’t include racism and 
sexism. 
 
 

34.3.4
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Peter Pan is one of the most popular fictional characters in 
literature. His story, written by J.M. Barrie, has delighted people 
around the globe. It has been made and remade hundreds of 
times in multiple media. From movies to plays to toys, and even 
peanut butter, Peter Pan has inspired people of several 
generations.  
However, there are serious problems with this children’s story. 
Native Americans are depicted as stereotypes. Girls are portrayed 
as constantly fighting for a boy’s affection. The racism and sexism 
in Peter Pan has caused it to be banned in several places. 
The author J.M. Barrie was a Scottish playwright. He wrote a scene 
where Peter saves an “Indian princess” named Tiger Lily. This name 
alone doesn’t reflect true Native American culture. Disney

1

made an animated movie in 
1953 of Peter Pan. In it, they 
included a terribly racist song 
and drew Native Americans 
as derogatory caricatures. 
This part of the story is 
offensive on many levels. 
Native Americans include 
people from many tribes. All 
of them are unique from one 
another. They should not be 
lumped into one category. In 
addition, having a white

34.3.4
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boy save their “princess” shows inequality. Tiger Lily is helpless 
and in the Disney movie, performs a dance for Peter. This shows 
how Native Americans are not equal to a white child. 
All of the female characters in the story are problematic, 
actually. Tinker Bell is a fairy who is jealous of other women 
spending time with Peter. Wendy Darling is invited to Peter’s 
world, Never Land, so that she can be a “mother” to the Lost 
Boys. She also has to compete with Tinker Bell and fight 
mermaids who are in love with Peter. These notions are outdated 
and promote sexist ideals. 
Young children often watch the Peter Pan animated film and 
read the story. They are getting these racist and sexist depictions 
early. What’s worse is that no one talks about the story with 
them. Thankfully, the story has evolved over time. In 2003, a 
much better version of the tale was filmed. The play has been 
adapted as well. People are learning to improve the original 
story. 
So, is banning the book the right answer? The debate is 
complicated. Banning Peter Pan may be eliminating a chance 
to educate people about its problems. The history of inequality 
and oppression can be discussed alongside this story. It can be 
an early introduction to make children aware of the problems 
that existed and still exist in society. This can inspire them to 
improve the world and write stories without racism and sexism in 
the future. 
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